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INTRODUCTION

Full-time kindergarten (FTK) is defined as kindergarten students attending school all
day, every day. Part-time kindergarten (PTK) programs vary in their structure. Some
schools offer classes every day for half a day (i.e. morning or afternoon), while others
are full-day, every second day. There has been much debate as to which program—FTK
or PTK—is best for young students.

In the education literature, FTK programs are described as providing children
with improved gains in many of the early years learning focus areas. Children in these
programs have shown greater improvements than their part-time counterparts in early
language, literacy, reading, and math skills (Wang and Johnstone, 1999). It has also been
reported that, compared to PTK students, children in FTK programs demonstrate greater
independence in learning, level of involvement in the classroom, productivity, and abil-
ity to reflect (Rothenburg, 1995). Marked changes in behaviour have also been noted as
a result of participation in FTK programs (Elicker and Mathur, 1997; Clark and Kirk,
2000). These results are especially evident in children from poor and/or marginalized
groups (Puelo, 1998; Housden and Kam, 1992; Karweit, 1992; Rothenburg, 1995; Ross
and Roberts, 1999; da Costa and Bell, 2001; da Costa and Bell, 2004).

Despite these obvious benefits, some children show problems adjusting to a full-
time program. It is estimated that 28% of children show at least one adjustment diffi-
culty (including such social indicators as complaining about school, being reluctant to
attend school, and pretending to be sick to avoid school) (Hausken and Rathbun, 2002).
FTK students have reportedly higher levels of such adjustment difficulties than PTK
students. Further analysis has revealed that male students, students with a disability, or
students from a low socio-economic status (SES) background were also more likely to
have trouble adjusting to the program (Hausken and Rathbun, 2002). All of this begs
the question: are children ready for FTK?

Some aspects of the FTK program remain uncertain. There has been some specula-
tion as to whether the academic benefits of FTK lessen during the school year. Elicker
(2000) found no evidence to suggest that the academic benefits of engaging in a FTK
program were long-term, nor did they necessarily extend past the first grade. Although it
appears that FTK programs ease the transition into grade one and provide children with
a strong basis from which positive gains can be made in subsequent academic years,
these points remain disputed in the academic literature.
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BackGrounD 10 KINDERGARTEN PROGRAMS IN SASKATCHEWAN

In the 2004-2005 school year, McKitrick Elementary School and Connaught Elementary
School in the Battlefords School Division implemented FTK programs in response to
an observed lack of readiness of many students for grade one. The programs were also
part of a renewed focus on early years, with special attention to language development
and, especially, oral language skills.

An initial evaluation of the FTK programs in the Battlefords School Division re-
vealed that improvements in cognitive, language, and communication skills were evident
among children (Evitts, Muhajarine, and Pushor, 2005). The impacts on behavioural and
socio-emotional outcomes were less conclusive. Feedback from parents, caregivers, and
teachers indicated that the FTK programs were viewed as successful.

Since the initiation of the FTK programs in the Battlefords School Division, simi-
lar programs have been implemented in the Saskatoon Public, Saskatoon Catholic, and
Onion Lake School Divisions.

ProGRAM AIM AND GOALS

Saskatchewan Learning has defined the overall aim of kindergarten programs in Sas-
katchewan as providing a “strong foundation from which students can grow to become
active participants in life-long learning” (Children First: A Curriculum Guide for Kin-
dergarten, 1994: 7). Through socio-emotional, physical, and intellectual development,
the program seeks to have children:

* develop confidence in themselves and their ability to learn;
» demonstrate curiosity and the ability to focus their attention;

* acquire a level of communicative competence that, to the child, is personally satis-
fying;

* acquire social skills and abilities that enable them to relate to other children and to
adults; and

« remain true to their individual natures, being free to develop their potential.
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ProGrRAM LoGic MODEL

The Program Logic Model (PLM) is a useful way to visually display the goals, inputs,
targets, objectives, and outcomes of a program. The following provides a brief overview
of each aspect of the PLM.

Goal: The overall goal(s) of the kindergarten program.
Inputs: The plans and resources that make implementation of the program possible.
Target: Those who are targets of the program.

Short Term Objectives: More specific than the program goal(s), these are what should
be accomplished as a result of the program.

Program Components: These include any aspect of the program that is used in the
implementation process.

Short-Term Outcomes: These outcomes are a direct result of the program activities.
Change may be measured through the use of specialized tools. In the case of the
FTK program, each of the outcomes listed is expected to increase over the course
of the program.

The following PLM was developed for the FTK program in Saskatchewan schools (see
Figure 1), and provides a general overview of the current program. The goals, objec-
tives, and socio-emotional, physical, and intellectual outcomes were primarily adapted
from the April 1994 Saskatchewan Learning publication entitled Children First: A
Curriculum Guide for Kindergarten. The spiritual development outcomes, however,
were based on Saskatchewan Learning’s Spiritual Development: An Overview (2004).
The PLM provides a general overview of the current kindergarten program. While not
included in the model, the importance of an additional aspect of learning, the classroom
environment, is recognized and will be evaluated as described in a subsequent section
of this document.
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Figure 1A. Program Logic Model Measurable Short Term Outcomes—Socio-
Emotional Development.
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Figure 1B. Program Logic Model Measurable Short Term Outcomes—Physical
Development.
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Figure 1C. Program Logic Model Measurable Short Term Outcomes—Intellec-
tual Development.
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Figure 1D. Program Logic Model Measurable Short Term Outcomes—Spiritual

Development.*
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EVALUATION STRATEGY

The evaluation strategy presented in this document takes a collaborative approach to
the evaluation of FTK programs in Saskatchewan. It is characterized by a significant
degree of collaboration among key stakeholders, including Saskatchewan Learning
and the three participating school divisions—Saskatoon Catholic, the Battlefords, and
Onion Lake—in both its development and implementation. Because responsibility and
decision making is shared by key stakeholders, the evaluation will be responsive to the
needs of all key stakeholders.

PURPOSE OF THE EVALUATION

The overall purpose of the proposed evaluation is to assess the implementation and
preliminary outcomes of the FTK program in three Saskatchewan school divisions—Bat-
tlefords, Onion Lake, and Saskatoon Catholic. It is anticipated that the findings of this
evaluation will be used by Saskatchewan Learning and the participating school divisions
to inform future decisions.

Formative process data will be used to assess the implementation of the program
and to help understand what was done to achieve program outcomes by identifying gaps
between program outcomes and implementation objectives. Formative outcome data will
primarily serve to determine: 1) the extent to which the outcome objectives of the FTK
program were achieved; 2) whether FTK compared to PTK results in teachers using
more developmentally appropriate early childhood education practices; and 3) what, if
any, benefits exist for learners in FTK compared to PTK (i.e. with respect to domains
of study, are FTK students excelling more than PTK students?).

OBJECTIVES OF THE EVALUATION

The following objectives were developed for the purpose of the evaluation of FTK
programs in Saskatchewan:

1. Assess the socio-emotional development of students in FTK programs compared
to those in PT programs.

2. Assess the physical development of students in the FTK programs compared to
those in PT programes.

3. Assess the intellectual development of students in FTK programs compared to those
in PT programs.

4. Assess the spiritual development of students in FTK programs, as appropriate,
compared to those in PT programs.
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5. Assess the current structure of the FTK program.

6. Evaluate the extent to which the overall goals/objectives of the provincial kinder-
garten curriculum were achieved and/or enhanced.

7. Identify factors that facilitated as well as inhibited implementation of the FTK
program.

8. Identify the strengths and weaknesses of the FTK programs developed in each pilot
site.

9. Determine the overall level of satisfaction of key stakeholders with the FTK pro-
gram.

10. Provide feedback to Saskatchewan Learning and to the three school divisions to
inform future decisions.

METHODOLOGY / SOURCE OF DATA

A variety of quantitative and qualitative methods will be used to evaluate the FTK
programs, as outlined below. The proposed quantitative methods include a number of
standardized measurement tools. These tools include tests of socio-emotional, physical,
and intellectual (i.e. language and literacy) development, as well as classroom assessment
tests. Qualitative methods (in-depth teacher and parent interviews, and focus groups)
will provide insight into each of these areas, as well as spiritual development and the
overall opinion of parents/caregivers and teachers with regards to the FTK programs.
Multiple-source data will allow us to conduct a comprehensive evaluation of the current
FTK programs.

In order to ensure the reliability and validity of the findings of the proposed
evaluation, data and methodological triangulation will be employed. By triangulation,
it is meant that data from different sources, including children, parents/caregivers, and
teachers will be collected, and a combination of qualitative and quantitative research
methods will be used in order to examine consistent patterns in the data. The recom-
mended measurement tools for data collection have been chosen because of their reli-
ability, validity, and standardized test results. Interview and focus group guides will be
designed in consultation with key stakeholders. Summary reports will be reviewed by
key stakeholders in order to validate the findings.

What follows are brief descriptions of the methods proposed for evaluating FTK
programs in the three participating school divisions.

Teacher interviews

Semi-structured interviews will be conducted with eighteen FTK and PTK teachers.
Where possible, the interviews will be conducted in small groups of two or three teach-

10
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ers. The term “semi-structured” refers to an interview guided by a set of pre-determined
questions. This will ensure that similar information is elicited from all the interviewees
while allowing for elaboration and an opportunity for teachers to share their individual
experiences and opinions. The teacher interviews will supplement the information
collected via the child and classroom assessments by collecting information about the
degree to which FTK does or does not result in increased socio-emotional, intellectual,
physical, and spiritual growth for early learners compared to PTK. These interviews
will also provide opportunities to collect information about the degree to which FTK
does or does not result in developmentally appropriate early childhood education prac-
tices compared to PTK. Administered by a trained interviewer, each interview will take
one to two hours to complete. The interviews will be recorded and later transcribed in
preparation for analysis. The teacher interview guide is appended to this document in
Appendix A.

Parent interviews

It is expected that twenty-two semi-structured interviews (one for each FTK and PTK
class) will be conducted with parents regarding student success in the FTK program.
Interviewees will be selected in consultation with appropriate school personnel. Ad-
ministered by a trained interviewer, each interview will take from one to two hours
to complete. The interviews will be recorded and later transcribed in preparation for
analysis. See Appendix B for a copy of the parent interview guide.

Focus groups

Focus groups will be conducted in order to expand on the information gathered from
the in-depth teacher and parent interviews. A semi-structured focus group protocol will
be used to guide the conversation. It is anticipated that the focus groups will result in
meaningful discussions regarding the issues at hand (i.e. student growth in multiple
domains, and early childhood education principles and practices). They will provide
the focus group facilitator with information that cannot be obtained through the other
suggested data collection methods.

It is anticipated that eleven focus groups will be conducted, consisting of six
to eight parents/caregivers each. Six focus groups will be held in Saskatoon Catholic
schools, two in a school in North Battleford, and three will take place in Onion Lake.
The location of these focus groups was determined based on the number of kindergarten
students in the participating school divisions.

The focus groups will be conducted by a trained facilitator. Each session is expected
to last between one and two hours. The discussions will be guided by issues identified
in the teacher and parent interviews. The focus group discussions will be recorded and
later transcribed in preparation for analysis.

11
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School administrative data

Administrative data (e.g. student attendance) from each participating school will be
reviewed as available and appropriate.

Standardized measurement tools

A comprehensive evaluation of the FTK programs requires the use of a variety of
measurement tools. The following is a brief description of the proposed tools. These
tools will be used to evaluate all current FTK students, as well as a similar number of
part-time kindergarten students for comparison. Copies of these tools are appended as
indicated.

Social Skills Rating System (SSRS)

The SSRS is a measurement tool that is able to detect shyness, trouble initiating con-
versation, and difficulty making friends. It is also appropriate for children aged three
to eighteen years who exhibit behavioural problems or poor interpersonal skills. The
test includes such scales as: 1) Social Skills; 2) Problem Behaviours; and 3) Academic
Competence. The test is standardized on a national sample of over 4,000 children and
was the first social skills rating scale to provide separate norms for boys and girls. The
administration of this two-part test ranges from ten to twenty-five minutes per child,
and may be conducted by a teacher (Appendix C, Part 1) and parent (Appendix D, Part
2). This test is recommended for assessing the socio-emotional development program
component. A supplementary parenting and neighbourhood questionnaire developed by
the study’s researchers (Appendix E) is also recommended.

Early Development Instrument (EDI)

The EDI is a multi-use evaluation tool that aims to determine school readiness in five-
year-olds (Appendix F). Its domains include: 1) Physical Health and Well-Being; 2)
Social Knowledge and Competence; 3) Emotional Health/Maturity; 4) Language and
Cognitive Development; and 5) Communication Skills and General Knowledge. Ad-
ditional indicators include Special Skills (literacy, numeracy, dance, music, and others)
and Special Problems (health problems, learning problems, behaviour problems). As the
breadth of the domains indicates, this tool may be used to evaluate the socio-emotional,
physical, and intellectual (language) development of a child. The test may be admin-
istrated by kindergarten teachers and requires one form for each child. February is the
ideal time to administer this test so that the full impact of the kindergarten program is
not yet observed.

12
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Test of Early Reading Ability (TERA-3), Third Edition

The TERA-3 is a measurement tool designed to evaluate literacy within realm of intel-
lectual development (Appendix G). The test is comprised of three sections, including: 1)
Alphabet; 2) Conventions; and 3) Meaning. The test takes approximately thirty minutes
per child and may be administered by the teacher. TERA-3 is appropriate for children
aged three to eight years old.

Early Childhood Classroom Observation Measure (ECCOM)

The ECCOM is a measurement tool developed for the purpose of evaluating the class-
room learning environment (Appendix H). The subscales of this test include: Social
Climate; Learning Climate; Management; Math Instruction; Literacy Instruction; and
Classroom Resources.
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DATA ANALYSIS

Qualitative data generated by the teacher and parent interviews and focus groups will
be sorted, grouped, and analyzed using well-documented content analysis procedures
(Bogdan and Biklen, 1982; Guba and Lincoln, 1989; Jones, 1985; Marshall and Ross-
man, 1989). Common themes will be identified across all interviews and focus groups,
and the perceptions of the majority of the respondents will be reported. Quantitative data
will be analyzed as appropriate to each individual measurement tool.
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ETHICcAL CONSIDERATIONS

Ethics approval for this evaluation is being sought through the University of Saskatch-
ewan’s Behavioural Research Ethics Board.

While data will be collected for each student in the FTK programs, the identities
of all participants will remain confidential, and no identifying information (e.g. spe-
cific names and locales of schools, staff, parents) will be revealed in the reporting of
the research or data. In the event that interview or focus group participants volunteer
identifying information, or data provided by the schools reveal identifying information,
such information will be destroyed once data collection is complete, or masked (if the
data are in narrative form) to ensure anonymity and confidentiality. Confidentiality will
be afforded to all study participants.

The Principal Investigator will assume responsibility for the proper storage of
data, which will be kept in a locked office (Room 423, RJD Williams Building) at the
Community-University Institute for Social Research (CUISR) for a minimum period of
five years upon completion of the study. There will be no personal identifying informa-
tion, other than a reference code to a list (kept in a separate locked location) for focus
group tapes, interview tapes, quantitative data, and transcripts. Selected members of the
research team will have access to the data for analysis.

Dissemination of the results will include a final report, consisting of an executive
summary, followed by a comprehensive analysis of the study findings. The researchers
will provide each participating school division, Saskatchewan Learning, and CUISR with
a bound, unabridged copy of this report. The research may also be used by the principal
investigators and research assistants for academic purposes.
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EVALUATION FRAMEWORK

The following framework will guide the evaluation of Socio-Emotional Development,
Physical Development, Intellectual Development, Spiritual Development, and the
Classroom Assessment (Table 1) within the FTK program. It includes the evaluation
objectives, evaluation questions, anticipated outcomes/indicators, and sources of data/
measurement tools.
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Table 1. Evaluation Framework (cont'd).
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TIMELINES

Proposed timelines for the evaluation plan are presented in Table 2. Since an initial set
of results is desired before the end of the current (2005-2006) school year, the proposed
timeline should be adhered to as closely as possible in order to accomplish this task.

Table 2. Timelines.

ualitative Quantitative
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CONCLUSION

Full-time kindergarten (FTK) programs are emerging in Saskatchewan schools. In
order to assess the successes of these programs, regular program evaluations should
be conducted. This report outlines appropriate qualitative and quantitative methods for
measuring socio-emotional, physical, intellectual, and spiritual development. Methods
for conducting a classroom assessment are also described. The timelines provided should
allow for the inaugural evaluation to be conducted in the Saskatoon Catholic, Battlefords,
and Onion Lake School Divisions before the end of the 2005-2006 school year.
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Appendix A. Semi-Structured Interview Guide for Teachers.

How much opportunity would you say the children have to play? Do you think
play is important in the kindergarten classroom?

How much time do students spend at their desk per day?/in small groups?/in in-
dividual and child-directed activities/in large group activities?

How much time per day do students spend in teacher-directed activities?

How flexible would you consider the learning environment in this class? (Certain
students versus all students?)

To what extent do students have the opportunity to choose the activities they engage
n?

Likert scale. How individualized do you feel the learning program is for students
in your class? (certain students/all students?)

How often does individual interaction take place between you and your stu-
dents?

How often does small group interaction take place between you and your stu-
dents?

How often does large group interaction take place between you and your stu-
dents?

What is the relative ratio of transition time to learning time in your classes. (i.e.
for every hour teaching, you spend ten minutes in transition)

To what extent do you feel you have enough physical space to meet the instructional
needs of your class?/the play/free-time needs of your class?

To what extent do you feel you have enough materials (tables, computers, books,
toys) to meet the instructional needs of your class?/the play/free-time needs of
your class?
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Do you ever feel rushed in accomplishing your daily objectives?
How much time per day/per week do you spend assessing individual students?

How much time per day/per week do you spend individualizing instruction to
particular students needs?

How do you assess each child, collect and examine student’s work/portfolios
differently in FTK compared to PTK? Do you feel there is adequate time for this
assessment?

How do you individualize instruction for particular students differently in FTK than
in PTK? Do you feel there is adequate time available to individualize instruction
for particular students?

How do you keep classroom records differently in FTK compared to PTK?

How does your curriculum planning differ in FTK compare to PTK?

In what ways, if any, do your integrated thematic units differ in FTK compared to
PTK?

How much time do you spend (daily/weekly) with parents of students in your
classes?

Of all the parents of your students, what percentage would you say in a week are
in the classroom/helping out in the classroom/do you speak with (in or out of
classroom)?

To what extent do you feel your K program allows you to meet and get to know
your students parents?

What do you feel is the parental or caregiver’s role in their child’s learning?

How often do you give parents feedback about their child’s progress/activities in
K? Tell me about this? Forms of feedback. Frequency, etc.

How many students in your classroom?

How many attend every day on average?

Do you work with another teacher full-time/part-time?
Do you work with a teacher assistant full-time/part-time?

Do you ever have parent volunteers in your classroom? If yes, on average how
often?
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On average, then, how many adults are there in the room at any given time? What
are the roles these adults play?

Do the students in your class share the cafeteria/playground/school bus with older
children? Are they supervised?

To what extent do you think your children feel like they are part of the school
community?

Does your K program teach children skills/abilities that they would not learn at
home/day care? If so, what are these?

How much have you seen the students in your class benefit from their kindergarten
program (i.e. physically, socially/emotionally, intellectually, spiritually)? Likert
scale. Comments (some more than others?, their thoughts on this).

Were your students comfortable being with other children they didn’t know at the
beginning of the year? How about now?

Overall, how well would you say the children in your classroom have adjusted to
FTK compared to PTK?

Your role this year was to develop a FTK program to support students in achieving
the objectives of the provincial kindergarten curriculum. Do you feel your K pro-
gram is appropriate for your students’ needs? If no, how could it be improved?

Do you think FTK should be voluntary? Why or why not?

What are your students’ favorite activities, in general? Least favorite?

In regards to time to be flexible and focus on one things fully, how often would
you say children in your K program are frustrated/feeling stressful per day? per
week?

Do you have “at-risk” students in your K classroom? Would you say they have
enough time for completion of projects?/for socialization with other children?
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Do you have advanced children in your K classroom? Please provide examples, if
possible, of ways in which they may have enough time to complete projects that
they wish to explore in depth?

Explain ways in which your K program is developmentally appropriate for your
students?

What do you think are qualities your child should have going in to K/grade one?

If they have taught PTK. What do you see as advantages and disadvantages of
teaching FTK?

Differences in time use?

Is there anything the questionnaire hasn’t covered, but ou think it is important for
the researchers to know about FTK?
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Appendix B. Semi-Structured Interview Guide for Parents.

Note: FTK = Full-time Kindergarten; PTK = Part-time Kindergarten; K = Kindergarten

Student Related:

Is your child comfortable spending time away from home, or other familiar envi-
ronments? Were they when they began the program?

Is your child comfortable with being around people they don’t know? Were they
at the beginning of the year?

How many transitions do you feel your child has to make during a regular school
day? (i.e. from home to school, from school to day care, from day care to home,
etc.)

How well would you say your child has adjusted to their K program? How long
did it take/ difficult?

Have you had other children go through a kindergarten program (whether full-
time or part-time)? If so, how many? Have you noticed a difference? If so, can
you tell me more about this (i.e. intellectual, physical, socio-emotional, spiritual
development)?

Why did you choose this K?

Do you feel your child(ren) get a better education/better care at FTK than they
would in PTK? Is there skills or abilities that your child has gained at FTK that
they would not have gotten at PTK?

Comment.

Has your child benefited from his/her FTK program? Do you think your child is
benefiting socially from the K programs? Intellectually? Behaviour? Compared to
your child(ren) in PTK, do you notice any specific differences in these areas (e.g.
intellectually, behaviourally, physically)?

Are you encouraged by your child’s teacher to encourage X to read or to do school
work with X at home? (NOTE: Find out beforehand if the parent has an educa-
tion/can read!)

What do you think are qualities your child should have going into K/grade one?

Do you feel your child is better prepared to enter first grade than they were before
the attended the K program? If so, in what ways (i.e. intellectual, physical, socio-
emotional, spiritual development)? In not, why not?
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Is there anything about this program that really stands out to you? Can you tell
me a story that you think of when you think of this new program (good or not so
good)?

How convenient is your child’s K program for you? (is it difficult to make sure they
get to school on time? Does it take a long time to get them there? Transportation?
Do you always have available transportation to get them there? Do you have a set
schedule?

Parent Related:

How comfortable do you feel going to your child’s school for interviews?/for
special events?/just to see what is happening?

Have you ever been invited by your child’s teacher to participate in classroom
activities?/school events or activities?

Have you ever participated in classroom activities?/school events or activities If
so, how often? What do you do/how do you help? What has the experience been
like?

If not, why not? What have been barriers to doing so?

How often would you say you have spoken to the K teacher in the past week?
Year? Expand on this? Who initiated the conversation and for what purpose?

Have you received feedback on your child’s activities and progress throughout the
year? Tell me about this. How is the feedback received? How is the child involved
in the sharing process?

Have you participated in school events that aren’t simply for the kindergarten kids?
(e.g. round dances, special trips, etc.)

Overall:

L]

Do you think your community school’s K is different than other K? If so, what
makes it different?

Do you think PT/FT kindergarten should be voluntary (i.e. a parent’s choice)?

In general/overall, are you satisfied with your child’s K program? PLEASE COM-
MENT. Why?

What are some positive things about the FTK program? (List what you like about
you child’s K program.)
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*  What changes would you like to see made to the program? Recommendations?

*  Would you recommend you child’s K program to friends with eligible children?
Why or why not?
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Appendix C. Copy of Social Skills Rating System (SSRS Teacher Form).
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Appendix D. Copy of Social Skills Rating System (SSRS Parent Form).

Mazxl, read sach ibem on pages 2 and 3 (iems 1 - 48) and think aboud This student's beharier during tha past
manih o teo, Decide how aften the student doas the behavior described.

Il e shucent never doas this behavior, cincle the 0L

I i Eshuschand aomeitiemaes Gosd This Dehdrvior, circle tha 1.

i tha shadent very often does this behavior, ciecla the 2.

For iems 1 - 30, you should alsa rabs haw Important aach of thess bahavicrs is for success in pour classoom,

If v Esshawior ks nol Importent for sucoses in your classmam, cifcke e 0.
If tha bshawior is imporiant b sucsess in your classoom, cinda tha 1.
If tha bshawion s eritical tor Sucosss in your cassroom, crcle tha 2

Hadd &ré ted Baamples;

Sl TR 0f poars. [ i @: o

Aaks quasticns of you when unsure of what 1o

da In achabwei 0 () 2 0 1 (@
Thea afuciant vary offen shows ampalfy for clisemates. Ao, his Sudenl sametimes daks

when unsume of sohoolword.  This [adcher thinks Ehal showing empaily i3 importent lor success in b o
har chissroom and that asking Questions is criticel for suooess.

Pladis o mol Skip Sy M. In S0me CasEs you may not have observed the student perorm a particular
bahurvior, Make an sstimate of the degrea bo which you fhink, e studen would probably perionm That behavior.

Hered How
O OO L Socinl Skilis Cfan?

1. Corircts Wenpar in conflict suations with peans. a 1 2 L] 1 4
2. iroouces hersel o himsell o new peopls without

Bing bold. a 1
Approprialely quastions nies Tal may ba unfalr, a 1
Compromises in oonfict shuatons by changing own
a0 1o nach agresmant.

Aasponds appropristely 1 Deer press,
Saryn: nicoy things akit Mimsed of Frssil whan

Sppropras.
7. Invites ather i join b sctvities.
2 LUses free Bme In an accaptable wiy.
9. Finkhes class Assignmants wihin Hime ims,
10, Makes Iriands sasly.
11, Pasponds appropriately fo faasing by pesrs.
12, Conirols inmper in conflict stuations with adults.
13.  Racekus crticsm well
14,  InEates oorversitions wih peemns.
15 Lisss Sme approprisly whild waling or Fslg,
16, Producns comec schocteor,
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The nen sine e require your judgments ol this student's academic or aring behavion & cbsened in your class-
ot or lnast fivoraibi perIonTnC, Placing the student i the kwssst 10% ol e class. Number § ndcates e highest
o mos! tvorabis peclonrancs, plecing tha student in Fe Righest 1% companed with other students in e clasmom,

-unl
e Liwidl  Mawi Lowslt WGk Wl Hghas  Highest
mar . o e, =% 1

4. Compared with other childnen in my clsssroom, the
crvnrall sepdemic of this child is: 1 2 3 & 5

B W v doas i child compans with
e shsgea?

1 2 3 4

81, i mahematica, how dosa Ths okl cOMpan
wiith o siudents 1 2 3 4
52, I e ol arpaciations, ihis childy
“h are: 1 2 3 4

A, mpectations, this chikds
. h -m 1 2 3 4 5
he § 'I'Iﬁ.m-m-ﬂ-hﬂinhm
scademically s

[T AT O

£E wmhm

&8 Compared with other childnen in my clssoom
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Par
Elementary

' Grades K-8
Rating System Social Skills Questionnaire

Frank M. Gresham and Stephan N. Elict

This quastionnains is designed 1o meaasurs how often your child axhibits cortain social skdls and
Pt imipeortand Shoss skills ane b0 your child™s developmant, Ratings of problam behavions an ales requested.
First, compiste the infermation about your child and yoursesl

Sthudent Information
Hamae Dt
Timew e e
Schoot___ - cay__ State
Grade Birthcae___ = Sex: [ |Fomale [ Mak
Taachar's nama: -
Eshnic group {optional)
] At [ inlan {Nathe Amserican)
[ Binck [ white
[ rilpanic O Ot
Herw marry brothers and sistens doas this child have af home? "
] Mo O Oz [ 3 er mare
r_FILﬂ:thfnnhﬁun
MHars Tslaphone
Addwss___ = ™ cuy St
Sax: [ Female [ Male
How are you related to this child?
I Mot [ Gusrdan
] Father [ thee

L]
im 1990, Asadias Juiderce Service, bor,, Publighen’ s, Clois Pless, MY 555141798
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Mo, mishic] Sch Hbm on P 2-4 (evma 1-55) and think about your chikls present behavior. Decide how often
your child doss: tha behinvior described.

H yoaar child naver doss this behavior, circis the B

H your child somadimes does this behanvior, cinde the 1.

H your child very often coas this bahdvion, drcle the 2.
[Fiewr Marmes 1-24, yiou should slso rals how Imporiant aach of ess beturvdon i for your chills developmant,

H it is mot bmpartint for your child's devvelopemant, circle the 0.

H it I Importent for your chikls development, circle B 1,

i i Is eritical for your childs developmant, dircls tha 2

Hore ans twd Sxamples:
How How
Ol 7 Impoiant 7
ey L]

Frew Sovelrem Man mpran porenl | Critcal
[T ——— ] 1 m_ [} (D] F]
Arupenrs the phons appropately. @ 1 2 0 1 ()
This parenl fhoughl il e child vy offen showed & sense of humor and thal showing 8 senss of humor

was bmporiant 1o the cld’s oBvelopvTIL  THis parent i Fought Bt the ciid Rever arsweved e

[phone appvopriaiely and el anpesning B appreprisiely was critical io ihe chils devalopmant.

Thesra are na Aght or wrong anawers. Y'ou may take s much me o you ke,

B Pesporcs sppropratsly when hit o pushed by
othae chilelrar.

7. Aghos safes char for information or sasisiance.
8. Atiends o speakers al mestings such as In chunch or
yourth groups.

9. Polialy refuses urrsascnabls Fequests irom ofhen.
10, lerwinn thans o your Foems,
11, Congrutiabes Mmily maemidns on moompEshments,
12 Wiskops Irieecs saally,

13 an.“ﬂw

14, Mepids aluaions Tt e Buly b relll in Fouble,
15, Puts ey 0yE o othar Rousshokd progaty,

16, ‘Volurmssn o Peip lamily membees with tesks.

[t]
L= ]
==
]

Pisase do nol skip sy Rems.
Hew o
“Te—— | Soclal Skills e N
i
BJa I__!_' Wewr  Bemstead Ofie lporiesl lmperiand Criicsl
1. Usss fres B Bt homs in B accaptable wity, [} 1 2 q 1 2
2. Hadps oM chien 50 Nl el by eminded. 0 ] 2 a 1 2
3 Spesis in en sppropriste one of voice §f home, a 1 2 [ 1 2
4. Joins group aciivities wihoul being ioid 1o, 1] 1 2 3] 1 2
& intoduces hemsll or himesif 10 new peopls without
g tokd. a 1 2 ] 1 2
1
i

[=]
B
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IHr Herar
. Soclal Skills (eant.) Ofign? Irrprtart?
i Er Wy Heal
CJATAE Frre Sorwiows  en eporanl eperwes Gl
17.  Fscetves criticism wel. =} i 2 [1} 1 z
18. Answamn tha phons appropriaely. a i 2 Q 1 2
19, Halps you with Poisehold teske without being askad. 0 1 2 a 1 2
20,  Approprisbely quaSions houlehold rukss that may
b unilais, 1 2 [1] 1 2
21, Anmmpls housshoid sk belors asidng for your beip. 0 i 2 [ i 2
20, Controls ismper whan aguing with ofwe children. 0 1 2 0 1 2
23, In e by olfwrn. a 1 2 [ 1 2
24, Biwiy comversations rather Tun walting for others:
o talk st a | F a 1 2
25, Ends dengresrrtis with you calmly, [ 1 2 [ 12
28, Controds temper in confict suations with pou. [i] 1 2 Q 1 2
7. Ghves complmants ko ends of other chilidoen in
the family. 1 2 L] 1 2
2. Completes housshoid tasks within a resscnable time. 0 1 2 o 1 2
2. Asks permisalon balons uing EHoTe Tamily
membar's propery. 0 1 2 0 12
0. s sel-confident in sockal Btusions such & paries. oF
group outings. i 2 0 12
3.  Regquests permissicon belons keaving the houss, [i] 1 2 [i] 1 2
3. Responds sppropriabsly 1o easing om ilends or
relatvae of his. or har own ags_ 0 i 2 0 iz
X1 Lisss me approprisiely whils walting for o
wilh Foemapenis oF s Dl insl. o o 1 2 o 1 2
34, Accepts iends’ ideas for playing. [ 1 ] [LEEE
. Esaly changes rom one actiily o ancihe, [i] 1 2 o 1 2
3. Coopersies with lamily membsrs without being
mskad o do 80, [i] 1 a ['] 1 2
7. Adowiedoes complimeril o prilss from iriends. 0 1 2 L] 1 2
M. Fepors actdenis 0 appropriahs parsora. o 1 2 o 1 2
6 [a|m | m | e ow e cousase
Go on o
Pags 4. g
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Problem Behaviors

| &

Figivty weith cifwrs.

Aty i OF Gepiidsed,

. Appears knedy,

Has ow seff-esinam.

Thraaiens of bullles ofe.

Dimturba ongoig Bctivities.

Argues with others.

. Fidgets or moves ancesshesly,

Diacbeys rulss of recquest.

Tala back 1o acdults whish corecied.

.
0,
4
g,
4.
.
45, Shows anxety aboul baing wih a group of chidren.
48
a7
A8
™
8.

Acts impuisheety.

51,  Deben Retan 10wl OFes ay.

52 |n saally smbarnsssd.

51w esmslly clsirecied.

54, Geets angry sasly.
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1
1
1
1
1
1
1
1
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1
1

58 Has wemper ariners.
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Appendix E. Copy of Parenting and Neighbourhood Questionnaire (Supplemen-
tary).

These few additional questions are about parenting, your neighbourhood as a place
for raising children, and some questions about your background. All answers to these
questions are confidential, meaning that none of the answers here will be linked to you
directly or be used to identify you. Please return both questionnaires in the envelope
provided by the

1. We would like to ask you about what it feels like for you to be a parent. Please
indicate if you agree or disagree with each statement.

Parenting leaves you feeling drained and exhausted. Would you
say that you ...

___Strongly disagree
__ Disagree
__Agree

__ Strongly agree

Being a parent makes you tense and anxious. Would you say that
you ...

__Strongly disagree
___Disagree

_ Agree

__ Strongly agree

2. Please indicate how often you do each of the following when your children break
the rules or do things that they are not supposed to do. How often do you:

Tell your child to stop? Would you say that you do this ...
__ Never

__Rarely

__ Sometimes

__ Often

__Always
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Ignore it, do nothing?
__Never

__ Rarely

__ Sometimes

__ Often

__Always

Raise your voice, scold, or yell at your child?
__Never

__Rarely

__ Sometimes

__ Often

__Always

Calmly discuss the problem?
__ Never

__Rarely

__ Sometimes

__ Often

__Always

Describe alternative ways of behaving that are acceptable?
___Never

_ Rarely

___ Sometimes

___Often

__Always
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Take away privileges or put your child in his / her room?
__Never

__Rarely

__ Sometimes

__ Often

__Always

3. How satisfied are you with the help that you receive from the supports and
services available to you and your child? Would you say that you are ...

__Very unsatisfied

__ Somewhat unsatisfied
__Neutral

__Somewhat satisfied
_ Very satisfied

4. Please indicate whether you strongly disagree, disagree, agree, or strongly agree
about each of the following statements about your community.

1 2 3 4
Strongly Disagree Disagree Agree Strongly agree
This is a close-knit neighbourhood. 1 2 3 4
People in this neighbourhood can be trusted. 1 2 3 4
People around here are willing to help their neigh- | 1 2 3 4

bours.

People in this neighbourhood do not share the same | 1 2 3 4
values.

People in this neighbourhood generally do not get | 1 2 3 4
along with each other.

It is safe to walk alone in this neighbourhood after | 1 2 3 4
dark.

It is safe for children to play outside during the | 1 2 3 4
day.

There are good parks, playgrounds and play spaces | 1 2 3 4

in this neighbourhood.
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5. How do you feel about your neighbourhood as a place to bring up children?
Isit...

_ Excellent
_ Good
___Average
___Poor

___Very poor

6. We would like to determine what area of the city our participants live in. In
order to do this we would like to ask you for your postal code. This informa-
tion will be kept completely confidential and can not be used to identify you.
What is your postal code?

7. How long have you lived in your current or nearby neighbourhood? (Inter-
viewer: You do not need to read out the list of response options.)

__Less than 1 year
_1-2 years

__ 3-5 years

__ 6-10 years

___Over 10 years

8. How many homes have you lived in, in the last 12 months?
1
2
3

__ 4 or more
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Before you finish, we would like to ask you some background questions about yourself.
Your answers are confidential. We use this information to compare groups of people
in this study (e.g. age, marital status), not specific individuals, and to describe the par-
ticipants in this study.

9. What is your birth date? month day year

10. Which of the following best describes your MAIN activity (check one answer
only)? Are you mainly ...

[1] Working at a job or business (either part-time, full-time, or casual)
[2] A homemaker

[3] Looking for work

[4] On paid maternity leave

[5] A student (either full-time or part-time)
[6] Other, specify:

11. What is your occupation (e.g. lawyer, farmer, teacher)?

12. How many hours per week do you usually work? (hours/week)

13. What is the highest level of education that you have completed?

[1] Elementary (Grades 1-8)
[2] Some High School (Grades 9-11)

[3] Graduated High School (Grade 12 completed)

[4] Some Trade, Technical, Vocational School or Business/Community
College (e.g. SIAST)

[5] Some University (e.g. University of Saskatchewan)

[6] Completed Trade, Technical, Vocational School or Business/Com-
munity College

[7] Completed University Undergraduate Degree (e.g. B.A., B.SC.,
LL.B.)

[8] Completed Post-Graduate Degree (e.g. M.A., M.Sc., Ph.D.)
[9] Other, specify:
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14. What is the total income, before taxes and deductions, of all household mem-
bers from all sources in the past 12 months (you’re best guess is 0k)? Was the
total household income:

[1] Less than $10,000
[2] $10,000-$19,999
[3] $20,000-$29,999
[4] $30,000-$39,999
[5] $40,000-$49,999
[6] $50,000-$59,999
[7] $60,000-$69,999
[8] $70,000-$79,999
[9] $80,000-$89,999
[10]$90,000-$99,999
[11] $100,000 or more

[88] I prefer not to answer this question

15. What language do you mainly speak at home (e.g. English, Cree, Ukrainian,
Cantonese)? (list one language only)
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Appendix F. Copy of Early Development Instrument (EDI).

EARLY DEVELOPMENT INSTRUMENT
A FPopulation-Based Measure for Communities D
2005/2006

Offord ==

Please fill in the circles like
this @ or® NOT
Please usa a blue or black

ballpoint pen. I

i any of the Information on th label s incorrect
or missing, pleass make changes cleary below,

ﬁi:n;mm 5. Dats of Completion: 12. Child's First Languagefs): It
el a1 e It
OJK 0 5K jaue Gt & Jns Wy O English only
2. Child's Date of Birth: ¢ 0o o0 80 O French anty
R 200 00 00 QOtherenly [T
a1 S mmi oy 132 22 99 ) Engliah & Franch
b OO0 00 Q0 B OO0 00 O
] 82 89 ga 800 CO O O English & Other [T
190 00 oo 100 90 08 O Franch & Other [TT]
500 6080 a0 800 Q0 o0
8GO GO 06 °Omem
:gg EE Eg 7. ExcaptienaliSpeclal Neods: g b
8 00 00 00 OYes ONo el iy, ]
T "ot inrguage codle, L TO0E" |
1:::_?_2*1:“ #. Child considered ESL: 13 Communicates sdequatsly
OYes O No In hiather first language:
4. Postal Code: OYes OMNo O Don'tknow
§. Franch lmmarsion:
|;L|:-I|;E.|D] OYes (Mo 14, Student Status: ) in cees mom fas | mones
0 in clasw lnes than 1 monih
B Clans Typs: O JK 10, Other immaraicn: {0 movwed ot of clasks
0 8K OYes OMa [ekip pugea 3 o o of e
O JKISK o
ok 1. Aboriginal ol
OYes QMo ODontEnew 15 Studen repaating grada:
O BKNM [PuTe Arvpacary ieakar, NS, o [rull} the i "
‘\_ & on O Yes OMNo _/,
© Tha Offord Cantre foer Chilld Siudies B4R
W e T, (3O5) 6212100 st 74377 E ]
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Appendix G. Copy of Test of Early Reading Ability-3 (TERA-3).

[Section A - Physical Well-being |

1. mmmmm:mmmmmm T
absent since the baginning of schoal in the fair? Mumnber of days i | [

Since the start of school in the fall, has this child
sometimes (more than once) arrived:

2 ovar- of undendredsed for school-related activites

3. oo eeedisick 8o do school weork
4. e

—a e

5. hungry

(oI [ I = E

oOoop*k
DU"GG-EQ .

Would you say that this child:
6. s indapendent in washroom habits rcat of e time
T, shows an sstablished hand preference (right va. 8 of vice versa)

Q|0 (o3
o3 o8

8. is well coordinabed [iLe., moves without running inlo or ripping aver things)

How would you rete this chitd's:

B profidency at holding & pen, crayons, or a brush
10. akdity io manipulabe objects

11, ability o cimb siais

12, bl of amargy Mheoisghout e school day
13. owverall physical devalopement

anoog.li
©lo |o |o|o-§8 (oo |cft

DL‘JDDG:i
Dﬂuoo..%'ﬁ

. Page 2
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| |
[Section B - Language and Cognitive Skills]

How would you rete this child's:

1. abiity bouse language affeciively in English
2. abiity to listen in English

3. =1 F ]

4 atility o take part in imaginaties play

5 Mhm“nﬂh-mmh
sty ard peers

& abdity bo undarstand on firsl by what is being sakd i Fimvher

onﬂumoo_gi

olo|o GGDO.EE

olojo 0|0 o|o-§f
i

7. abdity o aiculsts claary, without sound subsitisons

Wouwld pou aay thal thiz ehild:
B, _kniws how i handie o book (s, tum a pags)
i gerecally inbarested in boaks (pictures and pring)

10. s invimresingd in meading [inguisiiva’curious sbout te meaning of prinisd matsrisl)
11, is able o idenSfy o least 10 e of the aiphabst

12._ks abls o attach sounds 1o letsrs
13._is showing awamness of thyming words
14. is e o participate in group neading activities
15 s ably o mad simple words
18. s able 1o read complax words
17, s st 1o read simpis sanbances
18 i with kool
19._is aware of writng directions in English (Jeft 1o right, iop in bofiom)

20._is inbsrested in writing voluntarily (and not orly under he leacher's divecion)

21. s sty to write hisar oren nama i English
2. is abls i weite simpla words

u e

ounaolﬂoﬂa\oaucﬂolnbi ooconmn,i
CpepEoopolelelololololo ooz

Egﬂﬂﬂﬂaﬂoﬂﬂﬂﬂoﬂﬂﬂ-ﬁ
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Sectlon B -

e and Cognitive Skills

Welld your say that this child:

23, B @bhe 10 wiite SEnlenoes

24,

5 bk 1o rememiber things sasily

25._is imerested in mathematics

I indmreEina in QRS Inveing Riafmbers

27

is abdy to 300 and classly obyscts by 4 common characiersbe
{#g., shape, colour, size)

28

i able |0 UsE ONE-I0-ONE COMBSpONOenCN

Fi-%

is abbe to count fo 20

30.__ts mbie o recognize numbers 1 - 10

i abie 1o say which number is bigger of the two

is Bbde b0 recognite geomelnic shapes (e.g., iangle, circle, squars)

understands simpls time concapts (8.5, locay, ssmimer, bedtime)

demonstrates special skils or talents in arts

demonsirales spacial sidly or akents in music

OEMOrERing Specal shills o Laerls in alNetca dancs

demongtrales special shills of talents in problem solving in & crestive way

S |8 |8 |98 8 |2B|8|2

demonsintes special shills or alents in obar ansas
if o, plaase specty:

QGGOGGlGDOGQGDGGDGQ'i

GLGIDGDGGDDGOGGGGD or B

oloojolojolepolojolo|ojololololo lo-fE

Page 4

49

i



Nazeem Muhajarine, Maureen Horn, Jody Glacken, Trina Evitts, Debbie Pushor, and Brian Keegan
Q

] [l
[Section C - Social and Emotional Development |

vy oadl’ P gt
Heow would you rate this child's: e o e poor oo
1. ewvarsd gocialemotional developmant o o Q o]
2 abiity o get along with peers o o o o

Balow i & Nat of #tatemanits thal describe some of the feelings and behaviours of children, For sach
statemant, please Ml In the circle that best describes thiy child mow or within the past six months.

Would you say that this child: My mammmipves mmiima

3 plays and works coopssratively with other childoan 8% e leval
. ppropiate for hiher age

]

4 in able o phry with varicus childen

oo -t

L]

8. follows rulss and instnactions

B, respocts T property of othars
7. demonsirates saf-control

B, _shows seil-confidence

B demonstates respect for adults

| ]

ololejololojololelolololofolololo oo

10 demcnsirates reapac for other chidran
11, mccepts responsibiity for actons

13, Esteng atbentvely

13 follows directions

14, completes work on time

15, _works indepandantly

16, takes cars of schocl materals

1T, warks nesty and canshully

18. s ourious abouwt Hee world

10, is eager kv play with & nes oy
20._iis mager io play & new gams

21,8 eager iy pliy withiread & i book

oc:_opc:ﬂoc:cnoooc[oco

ool oo ool ololo o |lo
GOIGQGGGPDGGﬂGDGODGG'

i

o prns
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|Section C - Social and Emotional Development |

Waould you say that this child;

22

Is able o sobwe day-to-day problems by himherser

i
i

AT O

Tl

aoemsta (roe od 1

23

is able io folow oRHE-L%p inBiruchions:

. & able 1o follow class routines withoul reminders

._is able fo adjust to changes in routines

answers quistions showing knivwiedge about S warid
{e.g. badves fall in the autumn, apole is & ik, dogs hark)

35 #21 w

sheras inlerance io somedns who made & mistais (a.g., whon @
child ghves & wrong answer (o & question possd by s ieecher)

will ry o Psp SOMBORE whi hiig been hurt

woluniears o halp cloar up & mBess someons alis has made

g |8 |8

. il there |s a quarmel or dispute will iry io stop it

. affers io help other chidnen wha have ditficuly with a sk

oololololololololofe [olofolelolololo lo lololo |o

©0lojloplolololojlof [o|lolololololole [o lololo lo

o
r
o
o
o
O
o
e
o
o
31, comions a child wha is aying of upsat ]
3. spontanecusly halps 1o pick up objecis which anciher child has
dropped (8.9, pancils, books) o
34, will invite bystanders 1o join In 8 game O
35, helps ciher children who are fesling sick 0
38, is upast when lef by parentiguardian o
7. geis inko physical fights o]
38 bulies of is mean o othars ]
35, kicks, bies, hits other children or sdults 0
40, takes Tings that do not balang io Rimiter Q
21, laughs at other children's discomban O
42, canl sk sfill, is restess o
43, s distactible, has roubls sticking 1o any acSily o
44, fdgets o
45, s disobedient o
- e

Page i
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|Section C - Social and Emotional Development |

Would you say that this child: e e
45, has tempar tantums

47 s impulsive, acts without thinking

48 has difficulty awaling fur in games oF Groups

45. carnol settle o anything for mone than 8 lew momeants
50, s inationtve o

51. ssams o be unhappy, sad, or doprmssesd

?. appaars fearhul o grodous

]

53, SDPadny Wi
S cries & bof

85 s nervous, high-strung, oF lanas

56. ks incapable of making decisions

&T. i shy

58, sucks § Pumbfrger

[Section D - Special Problems |

1. Doas the student have & problam that influences hisfher ability to do school work in & regulsr cassrosm?
COys Ono Ordonthnow (I answensd nowont know go i quastion %)

olololololololololololole
ololoje |o|olololololololo-
ololojo o|olelolo|ololelo-
ololofo|olojoloolo|ololo-it

if YES above, please mark all that apply.
Fisase base your answers on medical dlagnosis or parsnt'guardian Information.

el i)
2a. physical disabity (s} ¢ emations! protier o
b, wisual impakmment O g behavicural problem 2
2. haaring impaimment ] h,  homs eivifoamentiproblems al homa [
d.  spesch imgaimesnt [ L othar o keoen, prinf kel O
. loaming diaabity o

3. Do you feal that (his child nesds lurther assessment? o o O
I ok | pheass Spacky in pant.

B4R
m e P m
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]

[Section E - Additional Questions |

To the bast of your knowledge, pleass mark all that apply fo this child: - om S
1. aslended an sary infervention program o o] I.:,r

Spocky if known, plesss print
1 mmhmmm.mmmnwm O O O

if yus, please specifly type of care armangement (please refer to Guide for examples):
2a. Centre-baged, lcensesd, nan-profit o 20, Criher home-based, unlicersad, relatve 0
2B Canlre-bassed, Beansaed, for prom o 2. Chils hame, non-relativy o
2¢. Other home-based, eenssd O 2. Chikes homa, ralative o]
2d. Ofher home-based, unlicensad, non-relative O Ih Dibesidant keow O
2. Tothe best of your knowledos, prior 1o the childs eniry o kindangaman, was bltre paldme 23041 krow

this arangemant 2 o o

. ot

3. atended ofher languags or relgion classss Ll o e

Spociy if kown, pleass print a o o
4 afended an crganized pre-schoolinursery schocd (enly I part-tima, and

i it was not the maln child-care arrangemant) O O )
5 afended Jurics Kindergarien (leave question blenk H child curmently in JK) (o] ] L8]
8. o O O
7 s} o o
B o 8] o
g 8] O o
10. o o o

tham baiow,

If poir have any comments about this child and herls readiness for school, izt
pilaase print

l'll.[lﬂﬂl:!‘l-ﬂ.'lﬂ axt. TETT
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Profile/Examiner
Record Bocklet

Test of Early Reading Ability-Third Edifion

sechon L idenkitying Infarmation

Form A

ey e Flome Farron D Al E
Wi el Doy Peate’ flarram
el oF RemSgy e btk T ool —
omeacd Dafmcr

Excamaings Macrmn

S s i 15

Saction Il Record of Scoras

crwr A R ] rareckewcd Conidere s o ]
Tdrbein Lome fepiadesr Frpuslan Soow Ll T Irlwrvol Sope Ronge
| Agatanked — — e = 0
i Conbenhom — P - — — — — e Y s
B L= == S e . — S SR -
T R e b —
Faadng Guatan | ] = _wm__
DHeay Fodf Duniy
Hama Dyt Sondond Soon THRA-] Depdvoleni
i
i
a
Saction [Il. Profila of Scoros Section IV, Interpretation and Comments
- .
r o |
- | 4 i E =
] » o
i 32 d Eé 3 '35 | | | j
EA e ] & mad . -
- i . | &% 5 5 2]
2 W | o 4 % 1) . .
¥ ER 135 B ]
i} E] ' B . . 13X
] [ T FE ST
kS | jm . ' . X
et [l I T 1%
B i3 | i
|.: 4 I: :E :E
B+ 1%
. - "
il = o0
: 7 o o
L] ] " L] -
5 8| M ]
d a i 4]
a i ] ] =
] 2 Ak &l
| 1 5 55 P
Aggrsorol-cops ol i Ao (RGO ety e posChams ) o
=000 ey 1 ey PROSED s FC-E S700 oo Cradk Brvd . Aetn, T HETST 200
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Section ¥, Record ol Hem Padormance

InclracBOnE: S bl ot ferm o bessw, DECOTIFLE SR Wi e Thcent misus 3 fome oo sow B 3 foms i
Dwmwmmmwmiﬂwﬂ!m—.qr1 o obforad Al B Moy DE
mComrod Promeh o peoiciod Cormnuiy Sl 1 S o M crie i Sffareing

Subtest I Alphobet
AR
e iy Canec Bnsporas T
Harl Aged -6 ks 511
1, Wit lartfa ln T Plcorrein ofe laftor Comessy (A E, or ) e
2 Wnkch cnd st P2 RY Pranfy o PR I
1 Wluich o & o e Poinh to O == =
A, Wi vt s s 7 MNearraa G laihor comechy (M O o0 @) |
. Prardt B0 e pectunn that shormy wish M leter b, Poinifs 1o beaby s
B, VWRECH Sl ) ] it Pty 1o |
1. Poir 1o dna Bt bether i B sl oo Poirds 1o o = )
. Wrea® lattir i Mhis™ Mormen of comeothy (4 LLonad 1Y —
A Thim worrl s Dl WIER e e choess i 28t with 7 S 'l .

Shoif Agos &0 1o &-11

10, Whof lerier B HhdY Tl e e nomis.
11 What i She St loblor in ancde?

V2 B i I il st

13 This word sy Msssnoed
5o o PaEnT B e Rt IR e DT
1. Sy me onofrar Daoca whand i s Ao

Skt Agoes 74010 7411

15 Wit ioThes i s Tell rue iin o,
18 Whch wond woyve cal?

17, Poin o Shi wis s,

18 Srwrw e e wond doan

16, Winich oo STyl marmag

-Sbor Agad B=0 ko B-&

0 Wit waid goos with bl pich.es?

21 Poand 1o thad e L

22 Poind o tha waed Hhat Qoam with 1 peiuesT
A Wnat Gose. This say?

2, Tead Fose woirly out lous,

Pl ol comecty [a, L, arel ¥l
SowLa”
Polrth b EXTT

Finty 1o pp
Poinfy o FAN

Homas off Cosmcty (L L pond )
Pearty % oot

Poini 20 gaul

Py o cloun

Prinfy 8 AMARA

Prinfy Io dog
Pty b gy

Pty o P ms
P
Reients oo Cora e (WIS, B SR ond AN

2 Loak & fha weoitd How mony sykables ooes Thow? | Sove 37 (ooicema)
2 Lok ge this i How mory syliobles ooes IF how T | Sai "d* {oturmnum)
27 Lock of the woed, How many ivicbles does it have? | Save "d” (eokiation)
8 Aueod this wond How mory soonds e m b owond® | 5o 87 (fook)

I% Lok al i wird, How mony sylobies ooss A hawe? | So 5 (ovillation]

rowscow |
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Bam # St

3

Shart Agaa 3-6 k2 5-11

1, S’ e e b ecfumes Bt cred e Dok
s ek L

2. Bndwe e M weting.

3, Bhovw mo oncFee

4. \Wiruzsd S0 1 8oy " Gocd Food Ceradd™?

short Ages 4010 411

B, Wreode should | begn eodng?

f SWhECh S B oy

7 Wheie woula | stoe neoding® - sfop soding?

2. WPt o | reod aowT

@, Whare mould | go now o Snish e hone?

Harf Ages T-04aT-11

ML W write This shany 7

1. Wt | et o v, i oo o B

12 What iy Thy maBier with thi?

L3, Frbeva’ ng w3, your g o | reenid

. (Point b0 T peeiocl) 'Whos & ra?

Soart Agpas 8-0 4o B-8

18, Poind fo tha indee.

B Poind o Tre Soble of Cordanty

17, Ficray Fracaty ITENCE o8 winng wilh Thess mniancas?
8. Foind fo th veond Bl Qo in this senhencs.

19, Prand 1o Thag wind B Qo in This sentanco,

) What B weieg with i saniance)

3, \What 5 weong with [ha sarfenco?

Prands fo Boit ighl-sicde-up phchues
Prardy 10 "ROpdy” 0 Cueses
Pords o b

Prirds o name

Poirts fo e sl o oo weoncl
Poirh 1o sofy

Poirvhs 10 D0 ond “doy”
Prsrdy 10 "Anes e

S “tum the poge”™ o “nost poge”

Points o *Corod O Moy

Py 10 weOhio O BeCiTines’ il

Seryn T woed b upsca down

Foarty 10 WaihCs 05 BOCCETWNGE Fqecs.
110 PO OGO

By, “shops O serenca” or el
VO e e EhoR”

It T Incias
Incioates e Tobke of Conborts
Saye " (no copdial ora no penod)
Prris 10 P!

ety T cesding

Says. "By shoukd b by

SOvE " LiST i imCoeal

|

500

Raw Scare
Subledd 10 Meaning

[haerrs @ Stirmidis Comact Badponis Tar
Shart Agoes 34 511

1, Tl yrep QDT R Argpann “BACDoNOD 'S, THOEnER Ao, s Bh =
2 Which ohe & chocokoe condy? i 1o Reess s Cups | L
1 Wrech ong 8 el 0 Poinis o Jal-0 el
4, Wetwre cloas B oy cog? Painks o dag —
Sian Agos <0 o 6-11

5. 3w e T i (ar. Py 1o feak —
&, Wit ichonds, this say'? Reaxds fock I
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Bubtest Wiz Meoning (continued)

Scosa
b & Earmabuy. Cotiec! Fospansa -1 ]
7. S i oo AMTT Py, Ry WA
A, Whar i e el ol S “hopopcionma”
. Crgry i 104 riad M OPTRE OF Tpas ST NS N DONBCYy OF GO N Iomibarsy
Storl Ages 7-0 0o T-11
1L Wl a T Sl " acheaal o Egn”
UL, Wit b Fa? Sl "a wbhot” o "o nota”

1E Shore mis Pam woetl Shot o Wi he womd

12 What i T

T S TR P waich That o with IR wid

Sharl Ages 3.0 1a B4

15 Shcre i P worchs Tt 9o with fhis woed

[, Shucme Fra T wesrchy thit o with i s

17, Wizt weorch chioess ol Beiong 7

18 Wihiah cha worl Hhink Shis sioey @ otour?
Hipar i poad s Tt

19 Tl o T s o sl 0 Gt Oogs.

0 What B @ e Gt

21, Wl a7

T2 Mo rcrry i i thay Buy?
23 ‘Whare oid Arves hoar ol Sory?

24 Rood thaws P s lonca. Cormicinde Fom nse
Oy Snienca,

P Wt i e cRikcl booking for Biock socss on e Tesairyy

2P Wit weond P 3o im this tionk @
20, Fooo Mess T NN Comong ham nim

5, Feend Pt Twd W bk Combina heam in
ore pEnience,

Pointy 10 both aig and mile
SO " e, " o Ao 10 by
Pty o Barthy Belii Gl B0

Poiiy. To B e ond saler

Poiniy. 1o Gally yedow and teown

Pairh T pesncl

Sy, “Rongiom fows o T DoWE T Ora Wi
brin “thia piches® or "worh™ gl *fhe e

Soayn oy 3 ideos frorn Alory

Sovi "oul of codes”

Serv "TW (0F Sebindsionly schindhie. T puide,”
T preram”

Son Ty

Sorpa "o Hha oy
W e ke o kg™

Soyk "ol Droke up Tw™ | "M gaol mod”

Irchcyfe o s Chilc) Smowa sha ol oty
o eokies and Hat siing o ol of seisets
nna o oot

Pty o i

Saya. " Jon chuckio oo M basobol

Bt ward Pty o el vy BT o

T tha Dorsaebionl e weis hiftng
ok 3l Ly el W R it sk S
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Appendix H. Copy of Early Childhood Classroom Observation Measure (EC-
COM).

Scales Comments:

1. Child Responsibility Child Responsibility:
A: 1 2 3 4 5

T: 1 2 3 4 5

C: 1 2 3 4 5

2. Management Management:

A: 1 2 3 4 5

T: 1 2 3 4 5

C: 1 2 3 4 5

3. Choice of Activities Choice of Activities:
A: 1 2 3 4 5

T 1 2 3 4 5

C: 1 2 3 4 5

4. Discipline Strategies Discipline Strategies:
A 1 2 3 4 5

T: 1 2 3 4 5

C 1 2 3 4 5

5. Relevance of Activities to Children’s Experience Relevance of Activities to Children’s Experience:

A: 1 2 3 4 5

6. Teacher Warmth/Responsiveness Teacher Warmth/Responsiveness:
A: 1 2 3 4 5

7. Support for Communication Skills Support for Communication Skills:
A: 1 2 3 4 5
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8. Individualization of Learning Activities:

A:
T:

o = » ©

12. Coherence of Instructional Activities

A:
T:
C:

13

1 2
1 2
1 2

Support for Interpersonal Skills
1 2
1 2
1 2
. Student Engagement
1 2
1 2
1 2

. Learning Standards
1 2
1 2
1 2

1 2
1 2
1 2
. Teaching Concepts
1 2
1 2
1 2

3
3
3

3
3
3

3
3
3

4
4
4

4
4
4

Individualization of Learning:

Support for Interpersonal Skills:

Student Engagement:

Learning Standards:

Coherence of Instructional Activities:

Teaching Concepts:
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Q
14. Instructional Conversation Instructional Conversation:
1 2 3 4 5
T 1 2 3 4 5
1 2 3 4 5
15. Literacy Instruction Literacy Instruction:
1 2 3 4 5
T 1 2 3 4 5
1 2 3 4 5
16. Math Instruction Math Instruction:
1 2 3 4 5
T 1 2 3 4 5
1 2 3 4 5
17. Math Assessment Math Assessment:
1 2 3 4 5
T 1 2 3 4 5
C 1 2 3 4 5

60



Full-Time Kindergarten in Saskatchewan, Part One: Framework

°
Time Activity M anagement/Discipline
Child 1:

Child 2:
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Diagram of Classroom Space
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9

List and Description of Wall Displays
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Centres and Materials Available to Children

64



Full-Time Kindergarten in Saskatchewan, Part One: Framework
o

Treatment of Native Language

This item applies only to classrooms in which there are non- or limited-English speaking
children. If there is more than one language other than English, answer according to the
language that most children speak.

Check one:

__All conversation and instruction is in English.

__ Conversation and instruction is in both English and children’s
native language.

___All conversation and instruction is in children’s native language.

If both English and a second language are used, indicate approxi-
mate proportion of each:

__90% English, 10% native language.
__70% English, 30% native language.
_ 50% English, 50% native language.
__30% English, 70% native language.
__10% English, 90% native language.

Check any that apply:
__ The teacher speaks to children in their native language.
__An aide speaks to children in their native language.

A parent or other volunteer speaks to children in their native lan-
guage.

_ Children are actively discouraged from speaking in their native
language.

_Native English-speaking children are encouraged to speak native
language of LEP or NEP students.

___Classroom has books in children’s native language.

_ Classroom has signs or labels in children’s native language.
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Classroom Physical Environment

Check all that apply:

__Indoor open area where entire group can meet together; no toys, etc.,
stored nearby to cause distractions during large group activities.

__ Quiet work areas located away from noisy activities.

__ Messy activities or those requiring frequent clean-up are located
near water, paper towels, etc.

__ Centers are defined in classroom by low boundaries (shelves, tables,
room dividers) that allow teacher to see children at all times.

__Most materials intended for children’s use are located where chil-
dren can reach them without asking an adult for help.

__ Storage areas labeled with pictures and words that children can
understand.

__Adequate storage for children’s belongings (e.g. closets, cubbies,
hooks).

__Relaxation/comfort area with soft furniture (e.g. upholstered chairs,
pillows, bean bag chairs).

___Room conveniently arranged (e.g. traffic patterns do not interfere
with activities; materials with similar use are placed together).

___ Children’s work (art, etc.) is displayed.

__ Smocks or old shirts are available for messy activities like paint-
ing.
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Gross Motor Activities

Gross motor activities refer to outdoor play and/or indoor play space in areas of the
country that have harsh weather

Rate items using the following scale:

0 = no/minimal evidence

1 = moderate evidence

2 = substantial evidence

Item

Safe (enclosed) space for running and ball playing.

A variety of gross motor equipment (e.g. swings, sand box with
digging tools, water table with measuring tools, jump ropes, large
rubber balls, tricycles, jungle gym, tire swings, playhouse, slide,
wagon) that are in good repair (safe).

Equipment and/or activities designed to stimulate a variety of skills
(e.g. crawling, walking, balancing, climbing, jumping) that are in
good repair (safe).

Equipment and/or activities designed to stimulate children’s imagi-
nation such as building materials (e.g. large wooden blocks) and/or
dramatic play materials (e.g. playhouse, boat, train) that are in good
repair (safe).
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Classroom Materials

Rate items using the following scale:
0 = no/minimal evidence
1 = moderate evidence

2 = substantial evidence

0 1 2 Item

Manipulatives or “hands-on” materials (e.g. blocks, clay, pattern
blocks, puzzles, unifix cubes, etc.).

Real-life objects (e.g. plants, insects, animals, measuring devices,
etc.).

Literacy materials (e.g. books, journals, writing center with paper,
pens, staplers, tape, etc., listening center).

Science materials (e.g. magnifying glass, scales).

Musical instruments (e.g. drums, sand blocks, rhythm sticks, tri-
angle, cymbals).

Dramatic or pretend play materials (puppets/puppet theater, dolls,
dress-up clothes, play food, housekeeping area, kitchen, flannel
board).

Building materials (blocks, Legos, Duplos, Tinker Toys, Lincoln
Logs).

Art materials (e.g. easels, paint, clay, stencils, Playdoh, construction
paper, scissors, glue, tissue paper).

Software that encourages problem solving and creativity.
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This item does not include equipment in computer labs located outside the classroom.

Indicate number of computers and printers:
__ Computers

__Black & white printer for computer
__Color printer for computer

__ Computer has CD-ROM

Check all that apply:

__Television

___ Number of minutes watched
VCR

__Laser disc player
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Dramatic Play

Rate items using the following scale:
0 = no/minimal evidence
1 = moderate evidence

2 = substantial evidence

0 1 2 Item

Well-equipped housekeeping area (e.g., dishes, food containers,
food items, table & chairs, stove, refrigerator, sink, phone).

Props for a wide variety of settings such as a doctor’s office, post
office, store, etc.

A variety of math and/or literacy props (e.g., printed tickets, money,
stamps, shopping lists, checks, phone book, etc.).

Teacher extends and enriches children’s dramatic play by model-
ing, suggesting ideas, roles, or materials, and asking open-ended
questions.
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Math Environment

Rate items using the following scale:
0 = no/minimal evidence
1 = moderate evidence

2 = substantial evidence

0 1 2 Item

Number lines are available for children’s use.

Math manipulatives available to children:

Unifix cubes

Counters

Calculators

Balances

Pattern blocks

Measuring tools

Rice/Sand table

Clocks

Play money

There are math materials (e.g. money, clocks) in the dramatic play
area.

Math displays include charts and graphs.
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Literacy Environment

Rate items using the following scale:
0 = no/minimal evidence
1 = moderate evidence

2 = substantial evidence

0 1 2 Item

A rich array of books and other print materials are available in the
classroom.

Different genres of print material are available.

Example: informational text, poems, fantasy,
narrative stories, etc.

Children’s writing is displayed. Books authored by the children
are displayed.

Example: class newsletter, journals, labelled
pictures, class books

Words and letters are practiced using a variety of sense modali-
ties.

Example: sand or salt writing trays, large colored
chalk, Playdoh letters, macaroni, clay

Print is displayed on many walls.

Example: student signs, student stories, student
surveys and results, teacher charts, work center
signs, songs, poems

Alphabet charts and picture dictionaries are available for student
use.

The classroom has a permanent writing center.

There is a class library with books geared to children’s reading
level.

There are reading and writing materials in the dramatic play area.

Pencils, pens, staplers, tape, and other writing tools are available
for children’s use.

The classroom has a listening center.
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Representations Related to Diversity

Rate items using the following scale:
0 = no/minimal evidence
1 = moderate evidence

2 = substantial evidence

0 1 2 Item

Representations (e.g. pictures, toys, materials—e.g. crayon col-
ors—maps, books, or cultural artifacts) of different ethnicities of
children in the class. (If class is very homogeneous, there are rep-
resentations of children not in the class.)

Multi-cultural items and materials.

Example: dolls, bulletin board displays, dress-up
clothes, play food, books, music, art (including
things like skin-tone crayons and paint).

Books and pictures depict different family types.

Non-stereotypic representations.

Example: minorities and women in professional
roles; men in caretaking roles; disabled persons
in working roles

Children are exposed to art and music that are representative of
different cultures.
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Art Materials

Rate items using the following scale:
0 = no/minimal evidence
1 = moderate evidence

2 = substantial evidence

0 1 2 Item

Painting supplies

Example: easels, tempera paints, watercolors,
brushes, paper.

Crayons
Markers
Clay, rolling pins, cookie cutters, imprinting tools

Oil pastels
Colored chalk
Variety of art media

Example: collage, clay, crayon resist, papier
mache, murals, etc.

Variety of paper

Example: construction paper, tissue paper, crepe
paper, etc.

Items to provide texture

Example: Fabric, yarn, sequins, cotton balls,
feathers, buttons, glitter, etc.

Dittoed art/coloring book pages

Teacher-made samples of art projects are displayed.

Children’s art work all looks the same.
Children’s art work all looks different.
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