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introduction

Full-time kindergarten (FTK) is defined as kindergarten students attending school all 
day, every day. Part-time kindergarten (PTK) programs vary in their structure. Some 
schools offer classes every day for half a day (i.e. morning or afternoon), while others 
are full-day, every second day. There has been much debate as to which program—FTK 
or PTK—is best for young students.

In the education literature, FTK programs are described as providing children 
with improved gains in many of the early years learning focus areas. Children in these 
programs have shown greater improvements than their part-time counterparts in early 
language, literacy, reading, and math skills (Wang and Johnstone, 1999). It has also been 
reported that, compared to PTK students, children in FTK programs demonstrate greater 
independence in learning, level of involvement in the classroom, productivity, and abil-
ity to reflect (Rothenburg, 1995). Marked changes in behaviour have also been noted as 
a result of participation in FTK programs (Elicker and Mathur, 1997; Clark and Kirk, 
2000). These results are especially evident in children from poor and/or marginalized 
groups (Puelo, 1998; Housden and Kam, 1992; Karweit, 1992; Rothenburg, 1995; Ross 
and Roberts, 1999; da Costa and Bell, 2001; da Costa and Bell, 2004).

Despite these obvious benefits, some children show problems adjusting to a full-
time program. It is estimated that 28% of children show at least one adjustment diffi-
culty (including such social indicators as complaining about school, being reluctant to 
attend school, and pretending to be sick to avoid school) (Hausken and Rathbun, 2002). 
FTK students have reportedly higher levels of such adjustment difficulties than PTK 
students. Further analysis has revealed that male students, students with a disability, or 
students from a low socio-economic status (SES) background were also more likely to 
have trouble adjusting to the program (Hausken and Rathbun, 2002). All of this begs 
the question: are children ready for FTK?

Some aspects of the FTK program remain uncertain. There has been some specula-
tion as to whether the academic benefits of FTK lessen during the school year. Elicker 
(2000) found no evidence to suggest that the academic benefits of engaging in a FTK 
program were long-term, nor did they necessarily extend past the first grade. Although it 
appears that FTK programs ease the transition into grade one and provide children with 
a strong basis from which positive gains can be made in subsequent academic years, 
these points remain disputed in the academic literature. 
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Background to kindergarten Programs in saskatchewan

In the 2004-2005 school year, McKitrick Elementary School and Connaught Elementary 
School in the Battlefords School Division implemented FTK programs in response to 
an observed lack of readiness of many students for grade one. The programs were also 
part of a renewed focus on early years, with special attention to language development 
and, especially, oral language skills. 

An initial evaluation of the FTK programs in the Battlefords School Division re-
vealed that improvements in cognitive, language, and communication skills were evident 
among children (Evitts, Muhajarine, and Pushor, 2005). The impacts on behavioural and 
socio-emotional outcomes were less conclusive. Feedback from parents, caregivers, and 
teachers indicated that the FTK programs were viewed as successful.

Since the initiation of the FTK programs in the Battlefords School Division, simi-
lar programs have been implemented in the Saskatoon Public, Saskatoon Catholic, and 
Onion Lake School Divisions.

Program aim and goals

Saskatchewan Learning has defined the overall aim of kindergarten programs in Sas-
katchewan as providing a “strong foundation from which students can grow to become 
active participants in life-long learning” (Children	First:	A	Curriculum	Guide	for	Kin-
dergarten, 1994: 7). Through socio-emotional, physical, and intellectual development, 
the program seeks to have children:

• develop confidence in themselves and their ability to learn;

• demonstrate curiosity and the ability to focus their attention;

• acquire a level of communicative competence that, to the child, is personally satis-
fying;

• acquire social skills and abilities that enable them to relate to other children and to 
adults; and

• remain true to their individual natures, being free to develop their potential.
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ProgrAm logic modEl

The Program Logic Model (PLM) is a useful way to visually display the goals, inputs, 
targets, objectives, and outcomes of a program. The following provides a brief overview 
of each aspect of the PLM.

Goal: The overall goal(s) of the kindergarten program.

Inputs: The plans and resources that make implementation of the program possible.

Target: Those who are targets of the program.

Short Term Objectives: More specific than the program goal(s), these are what should 
be accomplished as a result of the program.

Program Components: These include any aspect of the program that is used in the 
implementation process.

Short-Term Outcomes: These outcomes are a direct result of the program activities. 
Change may be measured through the use of specialized tools. In the case of the 
FTK program, each of the outcomes listed is expected to increase over the course 
of the program.

The following PLM was developed for the FTK program in Saskatchewan schools (see 
Figure 1), and provides a general overview of the current program. The goals, objec-
tives, and socio-emotional, physical, and intellectual outcomes were primarily adapted 
from the April 1994 Saskatchewan Learning publication entitled Children	 First:	A	
Curriculum	Guide	 for	Kindergarten. The spiritual development outcomes, however, 
were based on Saskatchewan Learning’s Spiritual	Development:	An	Overview (2004). 
The PLM provides a general overview of the current kindergarten program. While not 
included in the model, the importance of an additional aspect of learning, the classroom 
environment, is recognized and will be evaluated as described in a subsequent section 
of this document.
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Figure 1A. Program Logic Model Measurable Short Term Outcomes—Socio-
Emotional Development.
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Figure 1B. Program Logic Model Measurable Short Term Outcomes—Physical 
Development.
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Figure 1C. Program Logic Model Measurable Short Term Outcomes—Intellec-
tual Development.
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Figure 1D. Program Logic Model Measurable Short Term Outcomes—Spiritual 
Development.*
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EvAluAtion StrAtEgy

The evaluation strategy presented in this document takes a collaborative approach to 
the evaluation of FTK programs in Saskatchewan. It is characterized by a significant 
degree of collaboration among key stakeholders, including Saskatchewan Learning 
and the three participating school divisions—Saskatoon Catholic, the Battlefords, and 
Onion Lake—in both its development and implementation. Because responsibility and 
decision making is shared by key stakeholders, the evaluation will be responsive to the 
needs of all key stakeholders.

PurPose of the evaluation

The overall purpose of the proposed evaluation is to assess the implementation and 
preliminary outcomes of the FTK program in three Saskatchewan school divisions—Bat-
tlefords, Onion Lake, and Saskatoon Catholic. It is anticipated that the findings of this 
evaluation will be used by Saskatchewan Learning and the participating school divisions 
to inform future decisions.

Formative process data will be used to assess the implementation of the program 
and to help understand what was done to achieve program outcomes by identifying gaps 
between program outcomes and implementation objectives. Formative outcome data will 
primarily serve to determine: 1) the extent to which the outcome objectives of the FTK 
program were achieved; 2) whether FTK compared to PTK results in teachers using 
more developmentally appropriate early childhood education practices; and 3) what, if 
any, benefits exist for learners in FTK compared to PTK (i.e. with respect to domains 
of study, are FTK students excelling more than PTK students?).

oBjectives of the evaluation

The following objectives were developed for the purpose of the evaluation of FTK 
programs in Saskatchewan:

1. Assess the socio-emotional development of students in FTK programs compared 
to those in PT programs.

2. Assess the physical development of students in the FTK programs compared to 
those in PT programs.

3. Assess the intellectual development of students in FTK programs compared to those 
in PT programs.

4. Assess the spiritual development of students in FTK programs, as appropriate, 
compared to those in PT programs.
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5. Assess the current structure of the FTK program.

6. Evaluate the extent to which the overall goals/objectives of the provincial kinder-
garten curriculum were achieved and/or enhanced.

7. Identify factors that facilitated as well as inhibited implementation of the FTK 
program.

8. Identify the strengths and weaknesses of the FTK programs developed in each pilot 
site.

9. Determine the overall level of satisfaction of key stakeholders with the FTK pro-
gram.

10. Provide feedback to Saskatchewan Learning and to the three school divisions to 
inform future decisions.

methodology / source of data

A variety of quantitative and qualitative methods will be used to evaluate the FTK 
programs, as outlined below. The proposed quantitative methods include a number of 
standardized measurement tools. These tools include tests of socio-emotional, physical, 
and intellectual (i.e. language and literacy) development, as well as classroom assessment 
tests. Qualitative methods (in-depth teacher and parent interviews, and focus groups) 
will provide insight into each of these areas, as well as spiritual development and the 
overall opinion of parents/caregivers and teachers with regards to the FTK programs. 
Multiple-source data will allow us to conduct a comprehensive evaluation of the current 
FTK programs. 

In order to ensure the reliability and validity of the findings of the proposed 
evaluation, data and methodological triangulation will be employed. By triangulation, 
it is meant that data from different sources, including children, parents/caregivers, and 
teachers will be collected, and a combination of qualitative and quantitative research 
methods will be used in order to examine consistent patterns in the data. The recom-
mended measurement tools for data collection have been chosen because of their reli-
ability, validity, and standardized test results. Interview and focus group guides will be 
designed in consultation with key stakeholders. Summary reports will be reviewed by 
key stakeholders in order to validate the findings.

What follows are brief descriptions of the methods proposed for evaluating FTK 
programs in the three participating school divisions.

Teacher interviews

Semi-structured interviews will be conducted with eighteen FTK and PTK teachers. 
Where possible, the interviews will be conducted in small groups of two or three teach-
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ers. The term “semi-structured” refers to an interview guided by a set of pre-determined 
questions. This will ensure that similar information is elicited from all the interviewees 
while allowing for elaboration and an opportunity for teachers to share their individual 
experiences and opinions. The teacher interviews will supplement the information 
collected via the child and classroom assessments by collecting information about the 
degree to which FTK does or does not result in increased socio-emotional, intellectual, 
physical, and spiritual growth for early learners compared to PTK. These interviews 
will also provide opportunities to collect information about the degree to which FTK 
does or does not result in developmentally appropriate early childhood education prac-
tices compared to PTK. Administered by a trained interviewer, each interview will take 
one to two hours to complete. The interviews will be recorded and later transcribed in 
preparation for analysis. The teacher interview guide is appended to this document in 
Appendix A.

Parent interviews

It is expected that twenty-two semi-structured interviews (one for each FTK and PTK 
class) will be conducted with parents regarding student success in the FTK program. 
Interviewees will be selected in consultation with appropriate school personnel. Ad-
ministered by a trained interviewer, each interview will take from one to two hours 
to complete. The interviews will be recorded and later transcribed in preparation for 
analysis. See Appendix B for a copy of the parent interview guide.

Focus groups

Focus groups will be conducted in order to expand on the information gathered from 
the in-depth teacher and parent interviews. A semi-structured focus group protocol will 
be used to guide the conversation. It is anticipated that the focus groups will result in 
meaningful discussions regarding the issues at hand (i.e. student growth in multiple 
domains, and early childhood education principles and practices). They will provide 
the focus group facilitator with information that cannot be obtained through the other 
suggested data collection methods.

It is anticipated that eleven focus groups will be conducted, consisting of six 
to eight parents/caregivers each. Six focus groups will be held in Saskatoon Catholic 
schools, two in a school in North Battleford, and three will take place in Onion Lake. 
The location of these focus groups was determined based on the number of kindergarten 
students in the participating school divisions. 

The focus groups will be conducted by a trained facilitator. Each session is expected 
to last between one and two hours. The discussions will be guided by issues identified 
in the teacher and parent interviews. The focus group discussions will be recorded and 
later transcribed in preparation for analysis.
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School administrative data

Administrative data (e.g. student attendance) from each participating school will be 
reviewed as available and appropriate.

Standardized measurement tools

A comprehensive evaluation of the FTK programs requires the use of a variety of 
measurement tools. The following is a brief description of the proposed tools. These 
tools will be used to evaluate all current FTK students, as well as a similar number of 
part-time kindergarten students for comparison. Copies of these tools are appended as 
indicated.

Social	Skills	Rating	System	(SSRS)	

The SSRS is a measurement tool that is able to detect shyness, trouble initiating con-
versation, and difficulty making friends. It is also appropriate for children aged three 
to eighteen years who exhibit behavioural problems or poor interpersonal skills. The 
test includes such scales as: 1) Social Skills; 2) Problem Behaviours; and 3) Academic 
Competence. The test is standardized on a national sample of over 4,000 children and 
was the first social skills rating scale to provide separate norms for boys and girls. The 
administration of this two-part test ranges from ten to twenty-five minutes per child, 
and may be conducted by a teacher (Appendix C, Part 1) and parent (Appendix D, Part 
2). This test is recommended for assessing the socio-emotional development program 
component. A supplementary parenting and neighbourhood questionnaire developed by 
the study’s researchers (Appendix E) is also recommended.

Early	Development	Instrument	(EDI)	

The EDI is a multi-use evaluation tool that aims to determine school readiness in five-
year-olds (Appendix F). Its domains include: 1) Physical Health and Well-Being; 2) 
Social Knowledge and Competence; 3) Emotional Health/Maturity; 4) Language and 
Cognitive Development; and 5) Communication Skills and General Knowledge. Ad-
ditional indicators include Special Skills (literacy, numeracy, dance, music, and others) 
and Special Problems (health problems, learning problems, behaviour problems). As the 
breadth of the domains indicates, this tool may be used to evaluate the socio-emotional, 
physical, and intellectual (language) development of a child. The test may be admin-
istrated by kindergarten teachers and requires one form for each child. February is the 
ideal time to administer this test so that the full impact of the kindergarten program is 
not yet observed.
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Test	of	Early	Reading	Ability	(TERA-3),	Third	Edition

The TERA-3 is a measurement tool designed to evaluate literacy within realm of intel-
lectual development (Appendix G). The test is comprised of three sections, including: 1) 
Alphabet; 2) Conventions; and 3) Meaning. The test takes approximately thirty minutes 
per child and may be administered by the teacher. TERA-3 is appropriate for children 
aged three to eight years old.

Early	Childhood	Classroom	Observation	Measure	(ECCOM)	

The ECCOM is a measurement tool developed for the purpose of evaluating the class-
room learning environment (Appendix H). The subscales of this test include: Social 
Climate; Learning Climate; Management; Math Instruction; Literacy Instruction; and 
Classroom Resources.
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dAtA AnAlySiS

Qualitative data generated by the teacher and parent interviews and focus groups will 
be sorted, grouped, and analyzed using well-documented content analysis procedures 
(Bogdan and Biklen, 1982; Guba and Lincoln, 1989; Jones, 1985; Marshall and Ross-
man, 1989). Common themes will be identified across all interviews and focus groups, 
and the perceptions of the majority of the respondents will be reported. Quantitative data 
will be analyzed as appropriate to each individual measurement tool.
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EthicAl conSidErAtionS

Ethics approval for this evaluation is being sought through the University of Saskatch-
ewan’s Behavioural Research Ethics Board.

While data will be collected for each student in the FTK programs, the identities 
of all participants will remain confidential, and no identifying information (e.g. spe-
cific names and locales of schools, staff, parents) will be revealed in the reporting of 
the research or data. In the event that interview or focus group participants volunteer 
identifying information, or data provided by the schools reveal identifying information, 
such information will be destroyed once data collection is complete, or masked (if the 
data are in narrative form) to ensure anonymity and confidentiality. Confidentiality will 
be afforded to all study participants.

The Principal Investigator will assume responsibility for the proper storage of 
data, which will be kept in a locked office (Room 423, RJD Williams Building) at the 
Community-University Institute for Social Research (CUISR) for a minimum period of 
five years upon completion of the study. There will be no personal identifying informa-
tion, other than a reference code to a list (kept in a separate locked location) for focus 
group tapes, interview tapes, quantitative data, and transcripts. Selected members of the 
research team will have access to the data for analysis. 

Dissemination of the results will include a final report, consisting of an executive 
summary, followed by a comprehensive analysis of the study findings. The researchers 
will provide each participating school division, Saskatchewan Learning, and CUISR with 
a bound, unabridged copy of this report. The research may also be used by the principal 
investigators and research assistants for academic purposes.
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EvAluAtion FrAmEwork 
The following framework will guide the evaluation of Socio-Emotional Development, 
Physical Development, Intellectual Development, Spiritual Development, and the 
Classroom Assessment (Table 1) within the FTK program. It includes the evaluation 
objectives, evaluation questions, anticipated outcomes/indicators, and sources of data/ 
measurement tools.
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Table 1. Evaluation Framework.
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Table 1. Evaluation Framework (cont'd).
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Table 1. Evaluation Framework (cont'd).
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Table 1. Evaluation Framework (cont'd).
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timElinES

Proposed timelines for the evaluation plan are presented in Table 2. Since an initial set 
of results is desired before the end of the current (2005-2006) school year, the proposed 
timeline should be adhered to as closely as possible in order to accomplish this task.

Table 2. Timelines.
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concluSion

Full-time kindergarten (FTK) programs are emerging in Saskatchewan schools. In 
order to assess the successes of these programs, regular program evaluations should 
be conducted. This report outlines appropriate qualitative and quantitative methods for 
measuring socio-emotional, physical, intellectual, and spiritual development. Methods 
for conducting a classroom assessment are also described. The timelines provided should 
allow for the inaugural evaluation to be conducted in the Saskatoon Catholic, Battlefords, 
and Onion Lake School Divisions before the end of the 2005-2006 school year.
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Appendix A. Semi-Structured Interview Guide for Teachers.

• How much opportunity would you say the children have to play? Do you think 
play is important in the kindergarten classroom?

• How much time do students spend at their desk per day?/in small groups?/in in-
dividual and child-directed activities/in large group activities? 

• How much time per day do students spend in teacher-directed activities?

• How flexible would you consider the learning environment in this class? (Certain 
students versus all students?)

• To what extent do students have the opportunity to choose the activities they engage 
in? 

• Likert scale. How individualized do you feel the learning program is for students 
in your class? (certain students/all students?)

• How often does individual interaction take place between you and your stu-
dents?

• How often does small group interaction take place between you and your stu-
dents?

• How often does large group interaction take place between you and your stu-
dents?

• What is the relative ratio of transition time to learning time in your classes. (i.e. 
for every hour teaching, you spend ten minutes in transition) 

• To what extent do you feel you have enough physical space to meet the instructional 
needs of your class?/the play/free-time needs of your class?

• To what extent do you feel you have enough materials (tables, computers, books, 
toys) to meet the instructional needs of your class?/the play/free-time needs of 
your class? 
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• Do you ever feel rushed in accomplishing your daily objectives? 

• How much time per day/per week do you spend assessing individual students?

• How much time per day/per week do you spend individualizing instruction to 
particular students needs?

• How do you assess each child, collect and examine student’s work/portfolios 
differently in FTK compared to PTK? Do you feel there is adequate time for this 
assessment?

• How do you individualize instruction for particular students differently in FTK than 
in PTK? Do you feel there is adequate time available to individualize instruction 
for particular students?

• How do you keep classroom records differently in FTK compared to PTK?

• How does your curriculum planning differ in FTK compare to PTK?

• In what ways, if any, do your integrated thematic units differ in FTK compared to 
PTK? 

• How much time do you spend (daily/weekly) with parents of students in your 
classes?

• Of all the parents of your students, what percentage would you say in a week are 
in the classroom/helping out in the classroom/do you speak with (in or out of 
classroom)?

• To what extent do you feel your K program allows you to meet and get to know 
your students parents?

• What do you feel is the parental or caregiver’s role in their child’s learning?

• How often do you give parents feedback about their child’s progress/activities in 
K? Tell me about this? Forms of feedback. Frequency, etc.

• How many students in your classroom?

• How many attend every day on average?

• Do you work with another teacher full-time/part-time?

• Do you work with a teacher assistant full-time/part-time?

• Do you ever have parent volunteers in your classroom? If yes, on average how 
often?
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• On average, then, how many adults are there in the room at any given time? What 
are the roles these adults play?

• Do the students in your class share the cafeteria/playground/school bus with older 
children? Are they supervised? 

• To what extent do you think your children feel like they are part of the school 
community?

• Does your K program teach children skills/abilities that they would not learn at 
home/day care? If so, what are these? 

• How much have you seen the students in your class benefit from their kindergarten 
program (i.e. physically, socially/emotionally, intellectually, spiritually)? Likert 
scale. Comments (some more than others?, their thoughts on this). 

• Were your students comfortable being with other children they didn’t know at the 
beginning of the year? How about now?

• Overall, how well would you say the children in your classroom have adjusted to 
FTK compared to PTK?

• Your role this year was to develop a FTK program to support students in achieving 
the objectives of the provincial kindergarten curriculum. Do you feel your K pro-
gram is appropriate for your students’ needs? If no, how could it be improved?

• Do you think FTK should be voluntary? Why or why not?

• What are your students’ favorite activities, in general? Least favorite?

• In regards to time to be flexible and focus on one things fully, how often would 
you say children in your K program are frustrated/feeling stressful per day? per 
week?

• Do you have “at-risk” students in your K classroom? Would you say they have 
enough time for completion of projects?/for socialization with other children?
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• Do you have advanced children in your K classroom? Please provide examples, if 
possible, of ways in which they may have enough time to complete projects that 
they wish to explore in depth?

• Explain ways in which your K program is developmentally appropriate for your 
students? 

• What do you think are qualities your child should have going in to K/grade one?

• If they have taught PTK. What do you see as advantages and disadvantages of 
teaching FTK?

• Differences in time use? 

• Is there anything the questionnaire hasn’t covered, but ou think it is important for 
the researchers to know about FTK?
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Appendix B. Semi-Structured Interview Guide for Parents.

Note: FTK = Full-time Kindergarten; PTK = Part-time Kindergarten; K = Kindergarten

Student	Related:

• Is your child comfortable spending time away from home, or other familiar envi-
ronments? Were they when they began the program?

• Is your child comfortable with being around people they don’t know? Were they 
at the beginning of the year? 

• How many transitions do you feel your child has to make during a regular school 
day? (i.e. from home to school, from school to day care, from day care to home, 
etc.)

• How well would you say your child has adjusted to their K program? How long 
did it take/ difficult?

• Have you had other children go through a kindergarten program (whether full-
time or part-time)?  If so, how many? Have you noticed a difference? If so, can 
you tell me more about this (i.e. intellectual, physical, socio-emotional, spiritual 
development)? 

• Why did you choose this K?

• Do you feel your child(ren) get a better education/better care at FTK than they 
would in PTK? Is there skills or abilities that your child has gained at FTK that 
they would not have gotten at PTK?

• Comment.

• Has your child benefited from his/her FTK program? Do you think your child is 
benefiting socially from the K programs? Intellectually? Behaviour? Compared to 
your child(ren) in PTK, do you notice any specific differences in these areas (e.g. 
intellectually, behaviourally, physically)?

• Are you encouraged by your child’s teacher to encourage X to read or to do school 
work with X at home? (NOTE: Find out beforehand if the parent has an educa-
tion/can read!) 

• What do you think are qualities your child should have going into K/grade one?

• Do you feel your child is better prepared to enter first grade than they were before 
the attended the K program? If so, in what ways (i.e. intellectual, physical, socio-
emotional, spiritual development)? In not, why not?
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• Is there anything about this program that really stands out to you? Can you tell 
me a story that you think of when you think of this new program (good or not so 
good)?

• How convenient is your child’s K program for you? (is it difficult to make sure they 
get to school on time? Does it take a long time to get them there? Transportation? 
Do you always have available transportation to get them there? Do you have a set 
schedule? 

Parent	Related:

• How comfortable do you feel going to your child’s school for interviews?/for 
special events?/just to see what is happening? 

• Have you ever been invited by your child’s teacher to participate in classroom 
activities?/school events or activities?

• Have you ever participated in classroom activities?/school events or activities If 
so, how often? What do you do/how do you help? What has the experience been 
like?

• If not, why not? What have been barriers to doing so?

• How often would you say you have spoken to the K teacher in the past week? 
Year? Expand on this? Who initiated the conversation and for what purpose?

• Have you received feedback on your child’s activities and progress throughout the 
year? Tell me about this. How is the feedback received? How is the child involved 
in the sharing process?

• Have you participated in school events that aren’t simply for the kindergarten kids? 
(e.g. round dances, special trips, etc.)

Overall:

• Do you think your community school’s K is different than other K?  If so, what 
makes it different?

• Do you think PT/FT kindergarten should be voluntary (i.e. a parent’s choice)?

• In general/overall, are you satisfied with your child’s K program? PLEASE COM-
MENT. Why?

• What are some positive things about the FTK program? (List what you like about 
you child’s K program.)
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• What changes would you like to see made to the program? Recommendations?

• Would you recommend you child’s K program to friends with eligible children? 
Why or why not?
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Appendix C. Copy of Social Skills Rating System (SSRS Teacher Form). 
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Appendix D. Copy of Social Skills Rating System (SSRS Parent Form).
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These few additional questions are about parenting, your neighbourhood as a place 
for raising children, and some questions about your background. All answers to these 
questions are confidential, meaning that none of the answers here will be linked to you 
directly or be used to identify you.  Please return both questionnaires in the envelope 
provided by the _______ .

1. We would like to ask you about what it feels like for you to be a parent.  Please 
indicate if you agree or disagree with each statement.

Parenting leaves you feeling drained and exhausted.   Would you 
say that you …

__ Strongly disagree

__ Disagree

__ Agree 

__ Strongly agree

Being a parent makes you tense and anxious.  Would you say that 
you … 

__ Strongly disagree

__ Disagree

__ Agree 

__ Strongly agree

2. Please indicate how often you do each of the following when your children break 
the rules or do things that they are not supposed to do.  How often do you:

Tell your child to stop?  Would you say that you do this … 

__ Never

__ Rarely

__ Sometimes

__ Often

__ Always

Appendix E. Copy of Parenting and Neighbourhood Questionnaire (Supplemen-
tary).
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Ignore it, do nothing?

__ Never

__ Rarely

__ Sometimes

__ Often

__ Always

Raise your voice, scold, or yell at your child?

__ Never

__ Rarely

__ Sometimes

__ Often

__ Always

Calmly discuss the problem?

__ Never

__ Rarely

__ Sometimes

__ Often

__ Always

Describe alternative ways of behaving that are acceptable?

__ Never

__ Rarely

__ Sometimes

__ Often

__ Always
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Take away privileges or put your child in his / her room?

__ Never

__ Rarely

__ Sometimes

__ Often

__ Always

3. How satisfied are you with the help that you receive from the supports and 
services available to you and your child?  Would you say that you are …

__ Very unsatisfied

__ Somewhat unsatisfied

__ Neutral

__ Somewhat satisfied

__ Very satisfied

4. Please indicate whether you strongly disagree, disagree, agree, or strongly agree 
about each of the following statements about your community.

 1   2   3       4

Strongly Disagree      Disagree                 Agree                   Strongly agree

                                             

This is a close-knit neighbourhood. 1                2                 3               4          

People in this neighbourhood can be trusted. 1                2                 3               4          

People around here are willing to help their neigh-
bours.

1                2                 3               4          

People in this neighbourhood do not share the same 
values.

1                2                 3               4          

People in this neighbourhood generally do not get 
along with each other.

1                2                 3               4          

It is safe to walk alone in this neighbourhood after 
dark.

1                2                 3               4          

It is safe for children to play outside during the 
day.

1                2                 3               4          

There are good parks, playgrounds and play spaces 
in this neighbourhood.

1                2                 3               4          
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5. How do you feel about your neighbourhood as a place to bring up children?  
Is it …

__  Excellent

__ Good

__ Average

__ Poor

__ Very poor

6. We would like to determine what area of the city our participants live in.  In 
order to do this we would like to ask you for your postal code.  This informa-
tion will be kept completely confidential and can not be used to identify you.  
What is your postal code?  

____________

�. How long have you lived in your current or nearby neighbourhood? (Inter-
viewer:  You do not need to read out the list of response options.)

__ Less than 1 year 

__ 1-2 years 

__ 3-5 years 

__ 6-10 years 

__ Over 10 years 

�. How many homes have you lived in, in the last 12 months?

__ 1 

__ 2 

__ 3 

__ 4 or more 
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Before you finish, we would like to ask you some background questions about yourself.  
Your answers are confidential.  We use this information to compare groups of people 
in this study (e.g. age, marital status), not specific individuals, and to describe the par-
ticipants in this study.

9.  What is your birth date?  month _____  day____ year____

10.  Which of the following best describes your MAIN activity (check one answer 
only)?  Are you mainly …

[1] Working at a job or business (either part-time, full-time, or casual)

[2]  A homemaker      

[3]  Looking for work      

[4]  On paid maternity leave     

[5]  A student (either full-time or part-time)     
[6]  Other, specify:  ________________________

     

11.  What is your occupation (e.g. lawyer, farmer, teacher)? 

 __________________________

12. How many hours per week do you usually work?  ________ (hours/week) 

13.  What is the highest level of education that you have completed?

[1]  Elementary (Grades 1-8)      
[2]  Some High School (Grades 9-11)

[3]  Graduated High School (Grade 12 completed) 

[4]  Some Trade, Technical, Vocational School or Business/Community 
College (e.g. SIAST)

[5]  Some University (e.g. University of Saskatchewan)

[6]  Completed Trade, Technical, Vocational School or Business/Com-
munity College 

[7]  Completed University Undergraduate Degree (e.g. B.A., B.SC., 
LL.B.)

[8] Completed Post-Graduate Degree (e.g. M.A., M.Sc., Ph.D.)

[9]  Other, specify:  _____________________________________
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14. What is the total income, before taxes and deductions, of all household mem-
bers from all sources in the past 12 months (you’re best guess is ok)? Was the 
total household income:

[1] Less than $10,000

[2] $10,000-$19,999

[3] $20,000-$29,999

[4] $30,000-$39,999

[5] $40,000-$49,999

[6] $50,000-$59,999

[7] $60,000-$69,999

[8] $70,000-$79,999

[9] $80,000-$89,999

[10]$90,000-$99,999 

[11] $100,000 or more

[88] I prefer not to answer this question 

15.  What language do you mainly speak at home (e.g. English, Cree, Ukrainian, 
Cantonese)?  ____________________________ (list one language only)
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Appendix F. Copy of Early Development Instrument (EDI).
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Appendix G. Copy of Test of Early Reading Ability-3 (TERA-3).
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Comments:

Child Responsibility:

Management:

Choice of Activities:

Discipline Strategies:

Relevance of Activities to Children’s Experience:

Teacher Warmth/Responsiveness:

Support for Communication Skills:

Appendix H. Copy of Early Childhood Classroom Observation Measure (EC-
COM).

Scales    

1.  Child Responsibility

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

2.  Management

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5 

3.  Choice of Activities

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

4.  Discipline Strategies  

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

5.  Relevance of Activities to Children’s Experience

A:   1   2   3   4   5

6.  Teacher Warmth/Responsiveness

A:   1   2   3   4   5

7.  Support for Communication Skills

A:   1   2   3   4   5
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8.  Individualization of Learning Activities:

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

9.  Support for Interpersonal Skills

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

10.  Student Engagement

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

11.  Learning Standards 

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

12.  Coherence of Instructional Activities

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

13.  Teaching Concepts

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

Individualization of Learning:

Support for Interpersonal Skills:

Student Engagement:

Learning Standards:

Coherence of Instructional Activities:

Teaching Concepts:
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14.  Instructional Conversation

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

15.  Literacy Instruction

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

16.  Math Instruction

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

17.  Math Assessment

A:   1   2   3   4   5

T:   1   2   3   4   5

C:   1   2   3   4   5

Instructional Conversation:

Literacy Instruction:

Math Instruction:

Math Assessment:
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Time Activity Management/Discipline
Child 1:

Child 2:
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Diagram	of	Classroom	Space
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List	and	Description	of	Wall	Displays		

	_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_________________________________________________________________
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Centres	and	Materials	Available	to	Children

_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
__________________________________________________________________
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Treatment	of	Native	Language

This item applies only to classrooms in which there are non- or limited-English speaking 
children. If there is more than one language other than English, answer according to the 
language that most children speak.

Check one:

__ All conversation and instruction is in English.

__ Conversation and instruction is in both English and children’s 
native language.

__ All conversation and instruction is in children’s native language.

 

If both English and a second language are used, indicate approxi-
mate proportion of each:

__ 90% English, 10% native language.

__ 70% English, 30% native language.

__ 50% English, 50% native language. 

__ 30% English, 70% native language.

__ 10% English, 90% native language.

 

Check any that apply:

__ The teacher speaks to children in their native language.

__ An aide speaks to children in their native language.

__ A parent or other volunteer speaks to children in their native lan-
guage.

__ Children are actively discouraged from speaking in their native 
language.

__ Native English-speaking children are encouraged to speak native 
language of LEP or NEP students.

__ Classroom has books in children’s native language.

__ Classroom has signs or labels in children’s native language. 
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Classroom	Physical	Environment

Check all that apply:

__ Indoor open area where entire group can meet together; no toys, etc., 
stored nearby to cause distractions during large group activities.

__ Quiet work areas located away from noisy activities.

__ Messy activities or those requiring frequent clean-up are located 
near water, paper towels, etc.

__ Centers are defined in classroom by low boundaries (shelves, tables, 
room dividers) that allow teacher to see children at all times. 

__ Most materials intended for children’s use are located where chil-
dren can reach them without asking an adult for help. 

__ Storage areas labeled with pictures and words that children can 
understand. 

__ Adequate storage for children’s belongings (e.g. closets, cubbies, 
hooks). 

__ Relaxation/comfort area with soft furniture (e.g. upholstered chairs, 
pillows, bean bag chairs).

__ Room conveniently arranged (e.g. traffic patterns do not interfere 
with activities; materials with similar use are placed together).

__ Children’s work (art, etc.) is displayed.

__ Smocks or old shirts are available for messy activities like paint-
ing.
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Gross	Motor	Activities

Gross motor activities refer to outdoor play and/or indoor play space in areas of the 
country that have harsh weather

Rate items using the following scale:

0 = no/minimal evidence

1 = moderate evidence

2 = substantial evidence

0 1 2 Item
Safe (enclosed) space for running and ball playing.

A variety of gross motor equipment (e.g. swings, sand box with 
digging tools, water table with measuring tools, jump ropes, large 
rubber balls, tricycles, jungle gym, tire swings, playhouse, slide, 
wagon) that are in good repair (safe).

Equipment and/or activities designed to stimulate a variety of skills 
(e.g. crawling, walking, balancing, climbing, jumping) that are in 
good repair (safe).

Equipment and/or activities designed to stimulate children’s imagi-
nation such as building materials (e.g. large wooden blocks) and/or 
dramatic play materials (e.g. playhouse, boat, train) that are in good 
repair (safe).
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Classroom	Materials

Rate items using the following scale:

0 = no/minimal evidence

1 = moderate evidence

2 = substantial evidence

0 1 2 Item
Manipulatives or “hands-on” materials (e.g. blocks, clay, pattern 
blocks, puzzles, unifix cubes, etc.).

Real-life objects (e.g. plants, insects, animals, measuring devices, 
etc.).

Literacy materials (e.g. books, journals, writing center with paper, 
pens, staplers, tape, etc., listening center).

Science materials (e.g. magnifying glass, scales).

Musical instruments (e.g. drums, sand blocks, rhythm sticks, tri-
angle, cymbals).

Dramatic or pretend play materials (puppets/puppet theater, dolls, 
dress-up clothes, play food, housekeeping area, kitchen, flannel 
board).

Building materials (blocks, Legos, Duplos, Tinker Toys, Lincoln 
Logs).

Art materials (e.g. easels, paint, clay, stencils, Playdoh, construction 
paper, scissors, glue, tissue paper).

Software that encourages problem solving and creativity.
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Classroom	Technology

This item does not include equipment in computer labs located outside the classroom.

Indicate number of computers and printers:

__ Computers

__ Black & white printer for computer

__ Color printer for computer

__ Computer has CD-ROM

Check all that apply:

__ Television

__ Number of minutes watched

__ VCR

__ Laser disc player
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Dramatic	Play

Rate items using the following scale:

0 = no/minimal evidence

1 = moderate evidence

2 = substantial evidence

0 1 2 Item
Well-equipped housekeeping area (e.g., dishes, food containers, 
food items, table & chairs, stove, refrigerator, sink, phone).

Props for a wide variety of settings such as a doctor’s office, post 
office, store, etc.

A variety of math and/or literacy props (e.g., printed tickets, money, 
stamps, shopping lists, checks, phone book, etc.).

Teacher extends and enriches children’s dramatic play by model-
ing, suggesting ideas, roles, or materials, and asking open-ended 
questions.
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	Math	Environment

Rate items using the following scale:

0 = no/minimal evidence

1 = moderate evidence

2 = substantial evidence

0 1 2 Item

Number lines are available for children’s use.

Math manipulatives available to children:

Unifix cubes

Counters

Calculators

Balances

Pattern blocks

Measuring tools

Rice/Sand table

Clocks

Play money

There are math materials (e.g. money, clocks) in the dramatic play 
area.

Math displays include charts and graphs.
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Literacy	Environment

Rate items using the following scale:

0 = no/minimal evidence

1 = moderate evidence

2 = substantial evidence

0 1 2 Item
A rich array of books and other print materials are available in the 
classroom.

Different genres of print material are available.

Example:  informational text, poems, fantasy, 
narrative stories, etc.

Children’s writing is displayed.  Books authored by the children 
are displayed.

Example:  class newsletter, journals, labelled 
pictures, class books

Words and letters are practiced using a variety of sense modali-
ties. 

Example:  sand or salt writing trays, large colored 
chalk, Playdoh letters, macaroni, clay

Print is displayed on many walls. 

Example:  student signs, student stories, student 
surveys and results, teacher charts, work center 
signs, songs, poems

Alphabet charts and picture dictionaries are available for student 
use.

The classroom has a permanent writing center.

There is a class library with books geared to children’s reading 
level.

There are reading and writing materials in the dramatic play area.

Pencils, pens, staplers, tape, and other writing tools are available 
for children’s use.

The classroom has a listening center.
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Representations	Related	to	Diversity

Rate items using the following scale:

0 = no/minimal evidence

1 = moderate evidence

2 = substantial evidence

0 1 2 Item
Representations (e.g. pictures, toys, materials—e.g. crayon col-
ors—maps, books, or cultural artifacts) of different ethnicities of 
children in the class. (If class is very homogeneous, there are rep-
resentations of children not in the class.)

Multi-cultural items and materials.

Example:	 dolls, bulletin board displays, dress-up 
clothes, play food, books, music, art (including 
things like skin-tone crayons and paint).

Books and pictures depict different family types.

Non-stereotypic representations.

Example: minorities and women in professional 
roles; men in caretaking roles; disabled persons 
in working roles

Children are exposed to art and music that are representative of 
different cultures.
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Art	Materials

Rate items using the following scale:

0 = no/minimal evidence

1 = moderate evidence

2 = substantial evidence

0 1 2 Item
Painting supplies

Example:  easels, tempera paints, watercolors, 
brushes, paper.

Crayons

Markers

Clay, rolling pins, cookie cutters, imprinting tools

Oil pastels

Colored chalk

Variety of art media 

 Example:  collage, clay, crayon resist, papier 
mache, murals, etc.

Variety of paper

 Example:  construction paper, tissue paper, crepe 
paper, etc.

Items to provide texture

Example:  Fabric, yarn, sequins, cotton balls, 
feathers, buttons, glitter, etc.

Dittoed art/coloring book pages

Teacher-made samples of art projects are displayed.

Children’s art work all looks the same.

Children’s art work all looks different.


